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Sri Sathya Sat Baba Speaks^ 


"Education is not the acquisition of burdensome information regarding objects and 
men It is the awareness of the Immortal Spirit within, which is the spring ofjoy, peace 
and courage". 

"Character is life Character is power Character is true holiness Without 
transforming character, packing the brain with information can only result m damaging 
It The qualities of unselfishness and discipline, humility and simplicity must become 
integral parts of the nature of all students These must be their inner reservoir of 
strengths, their very memory, their Smruti. Smruti, then, will stand guard over their 
conduct and direct it along right lines towards meritorious character Character alone 
can establish and ensure world peace and prosperity" 


Human Values cannot be imbibed through text books nor can they be gifted by anyone 
They come out of one's own heart in a natural way. True education in human values 
should reflect on our conduct in daily life A true human being is one who has the 
qualities of love, compassion, tolerance, truth and sacrifice The negative feelings of 
anger, hatred, jealousy and ego are all animal qualities For developing Human 
Values, we must first cultivate the feeling that we are human first and empty our hearts 
of bad feeling andfill them with virtues 

"Teachers too need proper guidance of the true meaning and merit of Human Values 
For instance, Ahimsa means that we should not inflict pain on others even by our 
senses Truth is something that should satisfy our conscience Truth is God In this 
clear way, teachers should be guided and then alone they can teach properly They 
should have, first and foremost proper conduct It is enough if a teacher trains only 
some ten students Sai wants quality not quantity He should give his wards abundant 
love in the same way as he loves his own children Equally important is the need to 
teach these values to the parents as they tend to spoil their children with their own 
erratic ways 

"Religion IS three-fourths character No person can claim to be religious if he merely 
observes the sacraments and rules, and fails to be upright and compassionate. 


"All of you are embodiments of the Spirit [AtmaJ You are all manifestations of the 
Divine The Indwelling Spirit is one and the same in all beings, irrespective of their 
external differences like the current that illumines bulbs of different wattage and colour. 
Fill your hearts with love Then you can experience real bliss With a narrow mind and 
heart, if you indulge in magniloquent words, no one will care to listen to you First of 
all, BE, be good yourself Then you DO, Act likewise Then SPEAK, tell others about 
what IS good Only then you will be setting an ideal example 

* Extracts from discourses of Sri Sathya Sai Baba 
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Introduction 


Thinkers and philosophers have never ceased to wonder at the 
miracle that is life and what makes life superior and worth living. Quality of 
life, an oft quoted phrase is used to discuss the meaning and worthiness 
of life It is used in various contexts having different shades of meaning. 
The term embodies within itself number of dimensions and perspectives. 

The folk perceptions of the quality of life, by and large, are limited to 
the materialistic aspects like wealth, power, status, prestige etc. For a 
large majority of people, accumulation of wealth remains the sole criterion 
of progress or advancement in life Within the framework of hierarchy of 
needs, individual’s vital and basic needs are concerned with his survival, 
the social needs relate to his security and the higher order needs concern 
with the self-fulfillment leading towards self-actualization Satisfaction of 
the basic needs that ensure the survival of the human being is important 
but in true sense of the term, quality of life, has been considered to do 
more with the realization of the inner dimensions of human nature referring 
to the spiritual aspects of one’s personality Such aspects have been 
neglected in attempts to foster personality. 

Psychology as a science of human behavior has contributed to the 
understanding of different dimensions of personality. Various approaches- 
behavioural, cognitive, existential, developmental, humanistic and so on 
have helped to understand the biological, instinctual and psycho-social 
factors that shape human personality Study of psychology, which initially 
focussed on the inner resources of the human beings, however, gradually 
became more ‘mechanistic and lifeless’ giving more emphasis to 



instinctual, biophysiological and ethoiogical explanations to human 
behavior. Modern psychology, now more focussed on insight approaches 
has revised the thrust on the spiritual dimensions of human reality which 
gives a more balanced understanding of human nature (Danesh,1997.) 

Though the spiritual dimensions are gaining importance in the East 
and West but it is rarely that effort has been made to understand the 
various underlying components except for a very small circle of 
philosophers, spiritual leaders, educationists and scholars. Popularly, lot 
of confusion prevails about the concept. It therefore becomes necessary to 
elucidate the concept. 

Spiritual dimensions refer to inner dimensions of human personality, 
the qualities that make people fully human and distinct from animals. For 
many, spirituality may be synonymous with religious faith and beliefs 
However, religious faith may not always lead to spirituality, because 
spiritual growth or insights cannot be expected by just following the 
religious ceremonies or rituals. Religious faith may not be necessary for 
spiritual development either. Religious proceedings and practices, 
however, can be used for disciplining the faculties of body and mind and 
enriching the qualities of heart Religion, recognized as an institutionalized 
set of beliefs and practices can enable groups and individuals relate to the 
ultimate, to a higher power. Religion also gives methods and techniques 
to scale the transcendental. dimensions of spirituality. However, it is only 
the awakening of the transcendental self that leads one to search for 
higher goals of life on to a spiritual path. 

The spiritual realms of personality cover a range of dimensions . 
The qualities of love, truthfulness, kindness, compassion, trust, tolerance, 
humility, peace etc are considered basic to spiritual growth. The 
acquisition of these qualities helps individuals live a life of awareness, 
knowledge, reflection, insight and enables them to search for a 



transcendental purpose and meaning for their existence It not only helps 
individuals reflect upon their inner processes but gives them an 
understanding of the universality of human nature, connectedness with 
others and a sense of being a part of the total humanity Pursuance of 
such qualities gives a different perspective to life, resulting in acquiring a 
sense of fundamental unity with other fellow beings, unconditional love and 
an unending desire to serve others It can free an individual from injustice 
and prejudice, and develop sensitivity towards others . A life in pursuance 
of such qualities, it is believed, can equip human beings with creative 
energies to realize their potentials and overcome the adversities of life. 

How can children at school stage be encouraged to pursue such a 
life style*? This can be developed by helping them acquire a value system 
which can lay a foundation for a spiritual way of life (Sri Sri Ravi 
Shankar, 1999). Under healthy circumstances, home and school take care 
of physical, intellectual, emotional and social aspects of development but 
spiritual aspects are not given due attention Therefore, as children 
become knowledgeable and informed, learn to deal with joys and sorrows, 
and have healthy interaction with others, they need to be guided to grow 
spiritually too. There is need to make them learn to choose what to learn 
and how to use their knowledge If they choose to follow the path of 
truthfulness, trust, justice, beauty, humility and service and other spiritual 
qualities, they are on their way to embarking on a spiritual life style 

Spiritual development and Education 

Spiritual development has always been a part of the Indian way of 
life and education system Our ancient scriptures and holy books provided 
people with the code of living These were filled with deep spiritual values 
which people were required to uphold in the course of daily life The code 
of ethics given were shrouded in the principles of love, honourable conduct 
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which people were required to uphold in the course of daily life The code 
of ethics given were shrouded in the principles of love, honourable conduct 
and good behaviour. The entire fabric of society was poised on the basic 
spiritual sentiments and noble principles given by the religious and spiritual 
texts and leaders. Such values were not only a part of daily living at home 
but also guided the other sphere of living like school, work setting etc. 

The education system too in India evolved out of these 
philosophical, and spiritual traditions. Education aimed at not only 
developing the faculties of the mind but the qualities of the 'soul’ At the 
stage of educational development, the students kept themselves away 
from the dm and distractions of material world, concentrated all their 
energies to the pursuit of knowledge. They learnt and practiced the art of 
meditative, reflective and intuitive thinking Thus they acquired the abilities 
and skills to know and understand nature of universe and realities of life. 
Swadhyaya or self-study enabled them to be in tune with their own inner 
self and external world. 

In this system, life of a student was a life of strict discipline, austerity 
and observance of strict moral code of conduct. For example, pupils 
worked hard while attending to the household duties in the Guru’s Ashram, 
performed chores like getting wood and water from the forest; beg alms for 
food etc. In this way not only did the pupil acquire instructions related to 
the family life but-also learnt lessons in dignity of labour and social service 
which fostered in them the sense of humility and the gratitude to society 
The entire life style was based on feelings of giving and sharing with 
others, curbing the unruly passions and ego which enabled the pupil face 
realities of life. Ceiling on desires and passions created a sense of "inner- 
discipline” in the pupils There was no room for sexuality, pursuance of 
extravagant desires, lust for mundane glory as well as excessive sleep, 
anger, taste for fragrance and love of physical adornment, all such 



attributes which are characteristics of the ways of life of many of today’s 
students. The methods of teaching employed were discursive and 
argumentative using “Tarak Shastra". The pupil was not merely a passive 
listener but was called upon to use his mental faculties and imagination 
through “ swadhyaya" (self study). The teacher resorted more to the use of 
oral communication skills. Memorizing and reciting of vedic hymns was 
considered to give them additional energy and powers 

The aim of education was thus to initiate a search for ultimate truth 
and realization of the supreme It led to the formation and to the 
development of individual not only as an intellectual being but as a social 
and moral being. It was also possible to communicate such values as the 
Guru himself modeled such values. The life of the Guru, itself was a 
model for pupils to follow and imitate, as “Lead from darkness unto light" 
was their sacred duty 

The education system today is devoid of such elements whether in 
the teaching learning process or in the form of teacher-pupil relationships. 
Materialistic gains being a major criteria for individual and social progress, 
the system is by no means spiritually elevating but knowledge oriented 
with focus on providing skills for earning a livelihood. This is so, as by and 
large, there are not enough opportunities for youngsters to develop their 
inherent capacities and potentialities. The parents and teachers also^by 
and large, do not live up to the qualities they wish to inculcate in the 
children. At the social level too, their behaviours are marked by self - 
centeredness, authoritarianism, unco-operativeness and intolerance, 
Indeed, human values are disintegrating in all walks of life leading to 
dissatisfaction and unhappiness 

To correct this imbalance, thinkers, philosophers, religious leaders 
of the country from time to time made repeated pleas for reviewing 
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attempts for a value based life and education to save humanity from its 
downfall and degradation. 

Education being a major vehicle for nurturance of values, they 
emphasized education for character building, bringing out the best in a 
human being, nurturing the human potential, attaining self actualization 
etc. Most of them spoke of education as means to achieving spiritual 
awakening which could be possible through infusion of human values in 
the curriculum 

Gandhiji spoke of education for drawing out the best in the child for 
development of the mind and body with a corresponding awakening of the 
soul but education according to him has to contribute not only to individual 
good but towards social welfare too. Gandhiji known as the apostle of 
non-violence or (Ahimsa) gave principles of love for all human beings and 
ideal of service to all. Although he advocated education to prepare one for 
livelihood and for employment but according to him such an education was 
incomplete without education of 3H’s - Hand Heart and Head He was a 
strong advocate of education for character development “The end of all 
knowledge should be the building of character," he said. This implied 
cultivation of such moral virtues as courage, strength of conviction, purity 
of personal life, righteousness, self-restraint and service of mankind 

Similarly, Tagore considered education as the allround growth and 
development of a person in harmony with the universal. The general aim 
according to him was to help the individual acquire understanding of 
essential unity of man with the universe Tagore emphasized freedom of 
mind, heart and will He gave the concept of a perfect man, natural with 
nature and human with human society. To quote his words “the best 
function of education is to enable us realize that to live as a man is great 
requiring profound philosophy for its ideal, poetry for its expression and 
heroism in conduct". He emphasized love of nature for developing the 
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sensitivities of soul, social traits to make individual an effective social being, 
and advocated a philosophy of international understanding through 
consciousness of universal brotherhood 

Tagore attached great importance to healthy physical development, 
therefore strongly advocated free, spontaneous movements and play in 
joyous natural surroundings even at the expense of studies, if necessary. 
He held important the value of 'self discipline’, to be achieved by reducing 
one’s material assets 

Swami Vivekanand, another great spiritual leader also laid stress 
on education for bringing out the divinity in man. “Perfection is already 
inherent in man and education is the manifestation of the same" Like many 
other thinkers and philosophers he stated "we want that education by which 
character is formed, strength of mind is increased, the intellect is expanded 
and by which one can stand on one’s own feet" Becoming conscious of 
one's hidden powers or the hidden soul which is the treasure house of 
hidden powers is the aim of education according to him We fail if we don’t 
strive sufficiently to manifest the infinite powers within ourselves. “Education 
of the right type should aim at removing the veil of ignorance from our mind 
and make us understand what we actually are and what we should 
ultimately be. It is only through self-reliance and self-realization that man 
can attain perfection and achieve the glory of life Like all the other 
spintualists and thinkers, ‘character formation’ is the major tenet of his 
philosophy. The concept of internationalism given by him is based on 
Vedantic principle, of ‘universality of self 

‘New man transformed and spiritualized’ has been the final goal of 
Aurobindo’s theory of education. According to him, ‘The major achievement 
of education is the building of the powers of the human mind and spirit, it is 
the formation and evoking of knowledge and will, and of the power to use 



knowledge, character, culture that at least if no more’ Further, ‘education 
should bring out in man the right relation between mind and soul' 

Governmental and Non-Governmental Initiatives in Values Education 

Such ideas and goals visualized by these thinkers and leaders can 
not be achieved unless concrete steps are taken to integrate value 
education in our educational programmes. There have been monumental 
reports submitted by various high level Committees and Commissions 
highlighting the need for value onentation of education before and after 
independence A critical look at these reports reveals that the need for 
integrating spiritual aspects into the curriculum has been emphasized all 
along. The University Commission (1948-49) set up after independence 
recommended the incorporation of spiritual training in the curriculum of 
educational institutions. The Secondary Education Commission (1952-53) 
known as Mudaliar Commission observed that religious and moral 
instruction play an important role In the growth of character Sri Sri 
Prakasa Committee on Religious and Moral Education set up by Ministry of 
Education (1959) affirmed the great need for deliberate instruction of moral 
and spiritual values and proposed concrete programmes for different 
stages of education 

The Education Commission,(1964-1966) under the chairmanship of 
Prof D.S Kothari emphasized the importance of noble ideals values of 
peace, freedom, truth and compassion, the balance between science and 
spirituality and preparing youth for life and not for living. 

The National Policy on Education (1968) also laid emphasis on the 
cultivation of moral and social values and the National Policy on 
Education (1986) also stressed the urgent need for fostering ‘universal 
and eternal values’ 
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Soon after the National Policy, a committee set up to review the 
Policy under the chairmanship of Ramamurthy Committee (1990) 
recommended some universal spiritual values like love, truth, non violence 
etc besides other things and strongly felt that true education must 
humanise the person 

In accordance with the recommendation of the above Committees 
and Commissions, reports of the Planning Commission on several Five- 
Year Plans have been emphasizing such aspects. The high level Core 
Group on Value Orientation of Education (1992), set up in the Planning 
Commission submitted its report with detailed analysis of the 
recommendations of various Committees and Commissions and also the 
work being done by some of the pioneering institutions The Core Group 
concluded that ‘the consensus seems to be clear and unambiguous that 
the five universal human values of Truth, Righteous Conduct, Peace, Love 
and Non-violence are acceptable values free from controversy --- are the 
accumulation of wisdom and appreciation of the experience of ancient 
Ideals and are truly secular in character, constituting the major bed rock of 
all the religions of the world and lead to blossoming of human personality”. 
The Core group also developed a working model, linking objectives of 
education, factors of human personality and universal human 
values (Saraf,1999) 

One of the most recent recommendations of the Government of 
India is reflected in the report of the Parliamentary Standing Committee on 
Human Resource Development submitted to the Rajya Sabha and also 
presented to Lok Sabha (1999) The report lays stress on the universal 
human values of Truth, Righteous conduct, Peace, Love and Non-violence 
which can serve as the ‘foundation - stone' for value based educational 
programmes representing the five domains of personality - intellectual. 


9 



physical, emotional, psychological and spiritual and also correlated with 
five major objectives of education, namely, knowledge, skill, balance, 
vision and identity (Item No 8) The National Curriculum Framework for 
School Education {NCERT,2000) has also reaffirmed the importance of the 
five universal human values. 

Inculcation of values has also been the concern of non¬ 
governmental (NGOs) institutions and religious sects. These 

institutions/schools/approaches like Ramakrishna Mission, Arya Samajist 
approach, Rama Krishna Institute of Moral and Spiritual Education, 
Braham Kumaris, Bahai's & others aim at promoting psycho-spiritual 
development through a number of diverse activities A look at the reports 
of the Committees set up by the Government and their action plans reveal 
that the system of Sathya Sai Education has received appreciation and 
recognition in different reports. Experts from the national level 
organizations have been visiting Sri Sathya Institute of Higher Learning 
(SSIHL), Prashanthi Nilayam in Andhra Pradesh to study value based 
education being imparted at the Institute. Recently a report of the 
committee consisting of members from MHRD, NCERT, NIEPA, UGC and 
others who visited the SSIHL, Prasanthi Nilayam in Feb ,2000 stated. 

"After a continuous observation of the working of SSIHL, Prashanti 
Nilayam, the Committee feels that the Govt of India should recognize the 
uniqueness of the Institute which imparts education to the students from 
different parts of the country, and has an inbuilt component of human 
values from the primary to the graduate level” (P 8) 

Another attempt includes a report entitled “Best Practices in 
Higher Education" on the Integrated Programme of value orientation in 
higher education conducted in the SSIHL It has been brought out by 
NIEPA (2000) at the initiative of the Department of Education of MHRD for 
dissemination to other institutions and the community at large 



The Context 


The National Resource Centre for Value Education set up in the 
NCERT took the initiative to study the specific programme of Education in 
Human Values for schools as conceived and guided by Sri Sathya Sai 
Baba, Chancellor of the SSIHUa deemed university In Andhra Pradesh 
(India). The programme is geared towards developing the psycho-spiritual 
domains of personality through the five universal values at school stage. 

As pointed out earlier, this is one of the few programmes which has 
received the Government's recognition at different points of time and Is 
being widely implemented in as many as about 130 countries of the world. 
However, details about its components .status, implementation and 
effectiveness at school stage are not available and documented at one 
place. Now when the curriculum reforms at school stage are focussed on 
values development, textual materials and teachers’ education and 
training need to be more value orientated, a systematic study'of this 
programme, it is visualized, can help pinpoint implications for textbooks 
writers, teachers, teacher educators and policy planners etc. The study is 
expected to provide a research based understanding with implicatons for 
its wider use at school stage. The main objectives of the study and 
methodology have been presented in the following pages. 

Objectives of the Study 

The study was planned to - 

1 arrive at an understanding of the different components of the 
programme including its underlying philosophy, goals, contents, 
methodologies and teacher training inputs at different levels. 
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2 . 


probe into the evolution of the programme with a focus on major 
developments in the country and overseas 

3. examine the implementation of the programme with a focus on 
pedagogical processes through observations. 

4. To gather evidence about the impact of the programme through 
literature and field based experiences of the users. 

The study of the theoretical dimensions of the programme was 
intended to provide the perspective for judging the effectiveness and 
validity of the programme in related practical settings. 

Research Questions 

More specifically, the study attempted to find answers to some 
research questions such as the following: 

Is there one programme or different adaptations of the original 
programme in the country and abroad ? How was this evolved ? What 
kind of personnel (teachers/volunteers) are using it? What kind of schools 
are implementing it ? Are these being implemented the way the 
programme has been conceptualized in terms of contents and 
methodologies ? What is the background of teachers (trained, untrained) ? 
Whether it is used as a separate subject or integrated into school 
curriculum: who are the personnel or agencies imparting teacher training 
and how ? What kind of impact studies on its effectiveness are available in 
our country and elsewhere and what do these reveal ? What are the 
perceptions of users about its wider applicability in school situations in 
terms of constraints and or strengths ? What are the perceptions of the 
users/teachers in terms of the impact of the programme on children's 
attitude, behaviour, studies and their interest and involvement in the 
programme '? How do children themselves perceive the different 
components of the programme, and its impact on them ? How do teachers 
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feel about the impact of the programme, if any, on their own personal 
growth. How do parents perceive the effectiveness of the programme on 
children? and so on. 

Methodology 

There were three aspects of the study. The first, related to the 
indepth study of the different components of the programme and related 
materials for different age groups involved the review and documentation 
of work and researches carried out (national and international) so far. The 
documents and materials were e)^lored and obtained from within the 
country and abroad, from individuals and concerned institutions 

The second involved the field based investigation of the conduct of 
the programme through direct, on-the-spot observations, perceptions and 
feedback of users (volunteers & teachers) and children The process 
required identification of schools,/institutions and personnel involved in the 
development and use of the programme within Delhi Teachers/users, 
children and those involved in the development of the programme were 
the target groups. Some selected schools using the programme formed 
the sample. Different types of schools, one each from Sai and other 
schools (where volunteers are using the programme) located in Delhi were 
identified for on-the-spot observations of conduct of the programme at 
primary/upper primary/secondary and senior secondary. interviews, 
focused discussions, questionnaires and anecdotal accounts were the 
main tools for gathering users' perceptions 

The third aspect of the study involved consolidation and appraisal of 
the reviewed literature and field based reflections to draw out implications 
for school education Qualitative analysis of detailed records of 
observations/ field notes obtained from different sources through meetings 
talks, interviews etc. were consolidated for interpretation . 




SECTION -1 

Theory and Practice of Sathya Sai Education in 
Human Values (SSEHV) 




Section I 


Philosophy and Framework of Education in Human 

Values 


Educational philosophy as propounded by Sri Sathya Sai Baba 
provides the basis for understanding the programme and its components. The 
philosophy is embedded in the principle of spiritual elevation of man as the final goal 
of life Education is instrumental in achieving this goal and helps human beings 
achieve perfection and excellence. This focus is very much in line with meaning of 
the term ‘education’ which has its origin in the word ‘educare’ meaning to ‘elicit’. 
True education, according to Sai Baba (1987) is the ‘illumination’ as revealed in the 
word ‘vidya’, ‘vid’ means light, ‘ya’ means that which gives light. Education has two 
aspects, the worldly and the spiritual. Whereas, the worldly education brings out the 
latent knowledge pertaining to the physical world, spiritual education brings out the 
inherent divinity in man. Baba says, “both worldly and spiritual education are 
essential, without which the human life has no value. But spirituality finds no place in 
the modern education system. Only worldly education is given prominence. Just as 
two wings are essential for a bird to soar high in the sky, two wheels for a cart to 


15 



move, so also the two types of education are needed for man to attain the goal of 
life Spiritual education is for life whereas worldly education is for a living Only 
when man is equipped with these two aspects of education can he be deserving of 
respect and adoration in society. Possession of these two aspects of education will 
bring not only respect and adulation, but also self-satisfaction " 

Further, "the worldly education, which relates to the head, is ephemeral 
Reading, writing, eking out a livelihood and attaining name and fame - all these 
result from worldly education. The worldly education makes man great, whereas the 
spiritual education makes him good The spiritual education relates to the heart, the 
origin of sacred qualities like compassion, truth, forbearance, and love" (Sathya Sai 
Baba 1999). 

Baba’s philosophy of education has been derived from his general philosophy 
of life as a whole One can get an essence of this philosophy from a number of 
unique principles given by Baba which guide our understanding of human nature 
and Its development {Ruhela,1994). These are: 

• Each individual is unique but is endowed with the divinity which is 
permeating the universe and is manifested as fundamental goodness 
In human beings. The divinity according to Sathya Sai Baba, is at the 
core of man’s existence equipping him with unique powers, ‘energizing 
and sustaining' the system The experience of this divinity helps 
transcend the 'self and gives the individual a sense of 'connectedness 
with others’ and ability to traverse from ‘I’to ‘We’ 


16 



• Humans have a basic need to grow and develop; an inborn quest for 
self-development ‘to awaken the consciousness within' This drive can 
be utilized to attain perfection and excellence. 

• There are certain inherent human qualities which are integrally linked 
with five domains namely physical, intellectual, emotional, psychic and 
spiritual. These are basic source of strength and are beads of one 
divine string 

• The inherent human qualities can be nurtured through the 'energy of 
love’ The premise that "each individual is a spark of the divine” and 
supreme power exists' helps in nurturing the basic energy of love from 
which flow the values of Truth, Right-conduct, Peace and Non-violence. 

• There is a unity of all religions and faiths "there is only, one religion - 
the religion of love’ 

According to Ruhela,(1994) Baba’s| philosophy presents a much talked about 
synthesis of science with spirituality. Taking a pragmatic view. Baba advocates the 
recognition of advancements in science and technology, explosion of knowledge 
and global trends in social, economic, cultural and political spheres with the 
‘elements of idealism to elevate mankind spiritually, morally and socially in order to 
meet, social tensions and ‘Ashanti’. His theory emphasizes reconstruction of 
education rather than a new system of education. Although Baba places great 
emphasis on the present yet he does not totally reject the importance of future. 
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Ruhela (1994) has summeci up Baba’s philosophy as a blend of idealism, 
pragmatism, reconstructionism and futurism. 

A review of related literature reveals that the concept of integral education is 
the core of Baba's educational philosophy According to Baba, learning is 
essentially a process of internal transformation. A virtuous character is the end 
product of a process of unfolding of human perfection within (Institute of Sathya Sai 
Education, 2000) Capturing the essence of Sathya Sai education, it is said that the 
main focus of this approach is to develop the faculties of Head, Heart and Hands (3 
Hs) which have to function in an integrated manner The faculties of head, heart and 
hands correspond to all the major domains of personality i e. physical, intellectual, 
emotional, psychic and spiritual It is argued that education therefore should be 
aimed towards harnessing the divine source within everyone, the foundations of all 
knowledge, skill and experience. And in doing so, we build up within us a stable 
core of basic human values which would spontaneously influence our thoughts, 
feelings, and actions to promote a healthy and joyful life. Such a system of 
education that combines body, mind and spirit for blossoming of human excellence 
is truly the aim of education (Institute of Sathya Sai Education ,2000).As there is a 
basic drive for self development, human beings can be guided to attain perfection or 
human excellence in various areas of their endeavour. 

Gokak (1980), analyzing Sathya Sai theory of education stated “that the five 
human values are the core of integral education system and the spiritual 
regeneration of man The broad objectives of this system according to Baba are that 
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a student should have the benefit of a trained intellect as well as the constant light of 
an awakened intuition In other words, he should have an integral education 
combining the brilliance of reason with the quiet, calm and depth of moral and 
spiritual education (Sathya Sai Baba, 1999). Besides academic excellence, the 
major focus of Sai theory of eduation thus is on the development of character, right 
attitudes and values with an aim to prepare students not merely for ‘earning a 
livelihood but for life’ According to Sathya Sai Baba - “Education must instil! the 

fundamental human values- Truth, Right Conduct, Peace, Love and Non- 

Violence should constitute the life breath of students All these five values should 
be harmoniously cultivated and man’s excellence will be incomplete in the absence 

of even one of these values-Human values are in everyone-. If the 

feeling that the Divinity that is present in everyone is one and the same, and is 
promoted among all, human values will sprout naturally in every person. These 
values we should propagate in the world. Then even without telling, spirituality 

increases in the world-when you develop human values, spirituality 

automatically develops—’’ (Jareomsettasin., 2000) 

The five human values have been shown to be linked with five domains of 
human personality i e. physical, intellectual, emotional, psychic and spiritual. Under 
each core value there are sub values Sn Sathya Sai Education Trust in its latest 
publication (2000), illustrates how the human mind works in the process of acquiring 
knowledge, habits, skills and attitudes and values 
The Learning process has been explained and illustrated as below 
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The conscious mind is part of the mind that is used to think. When information 
is received through our senses, it is the conscious mind that becomes aware of the 
message being received. The signal is sent to the sub-conscious mind which is 
storehouse of memory This is where data and information is stored. Whatever 
information is received through the senses and whatever is thought or done through 
our actions, all is stored in the sub-conscious mind. The sub-conscious mind thus 
contains the sum total of all the past habits. Emotions are formed in this part of the 
mind. When the subconscious mind finds some negative associations with the 
information received, it will react negatively with negative emotions i e. anger, 
hatred, fear, envy etc If in the subconscious, there had been positive associations 
in the past, emotional responses sent to the conscious mind would result into 
happiness, excitement, elation, liking etc. Therefore if the sub-conscious mind is 
filled with good thoughts, then negative ones will be reduced. Learning to control 
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the conscious mind is necessary so that it does not react to the sub-conscious 
negative emotional response 

The super-conscious mind is the pure-consciousness It is the part of the 
mind that contains all wisdom and knowledge It is the conscience within everyone 
It IS the Truth It is the divinity If one learns to receive only elevating thoughts and 
feelings, it is possible to raise ones consciousness higher to the realm of 
superconsciousness, Development of love is considered most important because 
it permeates all human values Pure love will create peace, while love in action 
leads to right conduct, love in the heart develops non- violence 

It IS believed that this can be done though the energy of love, the 
unconditional positive regard or unselfish love Love attracts higher energy of the 
mind and raises the consciousness high. When energy of love spontaneously 
emanates from one's innermost core of conscience, it transforms one’s thoughts, 
feelings and actions into truth, peace and righteous conduct. 

The relationship among the above values as explained by Sathya Sai Baba 
in terms of the harmony between one’s Head, Heart and Hand - thought, word and 
deed has been illustrated below It suggest that the hand should carry out what the 
heart (super conscious) has approved of, that is, the ideas emanating from the 
head This is the process of cultivating values Where an educational system caters 
only to the development of mind and the body, and totally ignores the spirit, there is 
utter lack of unity in man’s thought, word and deed A curriculum for human 
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excellence strives to harmonies what the head thinks with what the heart says and 
then acts through the hands 
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Reproduced from - Towards Human Excellence An Insight mto Sathya Sai 
Education Booklet I (2000) Mumbai, Sn Sathya Sai EHV Trust Institute of Sathya 
Sai Education 
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The Five Universal Values 


The Sathya Sai Education in Human Values programme is woven 
around the five universal basic human values which have crossed 
philosophical and cultural boundaries across the world and are universal in 
nature These values, touching upon inherent inner qualities are the basis of 
Sathya Sai philosophy of education These are the values of Truth, Right 
Conduct, Love, Peace and Non-Violence 

There are sub values under each of these values covering a wide 
spectrum of human qualities which encompass a full vision of human 
potential (Gokak 1981). There are slight variations appearing in the 
literature in the sub values but by and large they remain the same 
Description of the five universal values and their components as conceived 
in Baba’s philosophy provide an understanding of Sathya Sai Human 
Values programme Therefore each of these values are being discussed 
below 

Truth 

Truth is related to intellectual domain of personality and is taken to be 
of utmost importance in one’s spiritual journey It is considered to be the 
foundation of life Human beings are by nature inquisitive, always wanting to 
know everything around There is an eternal desire to discover the truth. 
In this journey of discovery, one goes far and wide to discover knowledge, 
outside in the physical world which is changing but there is one place not 
searched that is within the individual The search within oneself takes one 
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to the eternal core of being - the real truth 'Truth is that which is forever 
changeless, which does not change at any time It is eternal reality" says 
Sathya Sai Baba In order to really understand what Truth is we need to 
understand Truth at many levels 

As a first step, truth at the spoken level is, “when we describe exactly 
what we see or hear, but the truth of sense perception changes according to 
time, location, situation or person. It is relative, hence as a value the truth of 
sense perception does not provide the whole truth” (Institute of Sathya Sai 
Education.2000). 

At a higher level, truth arrived at through scientific reasoning is also 
constantly modified or extended in the light of new evidence But Baba says 
“Truth is something not modified by time or space or guna (attribute) It 
must be same forever, unaffected and unchanged then alone is it Truth. It 
should not be proved false by some subsequent event or knowledge”. 

Search for ultimate truth is the goal of spirituality. It is a voyage taken 
to understand that man is something more than the physical body. It is the 
spark of the divine, the pure consciousness which is a part of the larger 
consciousness permeating the universe and makes us understand that we 
are all one In this ever changing world, the innermost core is the only 
permanent reality. This is the only ultimate Truth,. 

In Baba’s philosophy, “ the process of revelation of tnjth begins with 
the quest of the intellect and frucifies with the transformation of the intellect 
into intuition" This is a unique process in which as Dr.S Radhakrishnan so 
succinctly puts' “Intellect is subordinate to intuition, dogma to experience, 
outer expression to Inner realization" 

Education can aid in the process of attaining the ultimate truth During the 
penod of schooling, students can be initiated into the process of attaining 
the ultimate by a gradual acquiring of sub values associated with Truth The 
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sub values can be hierarchically integrated into the entire educational 
experience. The sub values under Truth are presented below. 

The hierarchy of sub-values. 

Truthfulness has been explained as the first sub value which pertains 
to the truth of sense perception. It refers to correspondence between a fact 
and its expression without any tinge of emotions. 

Curiosity. Quest for knowledge and Spirit of enquiry is the inner urge 
to ask questions, seek information and experiment to obtain reliable 
information of the external world which thus becomes the basis of all 
scientific pursuits. In this process, the intellectual ability to think, to 
remember and to process the information is utilized 

Discrimination is the ability to distinguish between true and false, 
between what is useful and what is not It is an essential milestone along 
the path leading to Truth. Learning to keep aside prejudices, personal likes 
and dislikes inculcates discrimination. 

Study of one's self: Objective study of the inner life can be done with 
the help of truthfulness, use of intellect and discnmination. Objectivity and 
reasoning help in correctly Identifying and understanding thoughts, 
emotions, urges and desires. Becoming aware of one’s needs, desires and 
emotions and controlling them leads to purifying the mind While looking into 
one’s self, it is essential to drive out polluted thoughts and to quieten any 
disturbing thoughts and emotions Reflection and self-analysis help in this 
process. Sri Sathya Sai Baba says- "It is only in the depth of silence that the 
voice of God is heard This voice is our conscience ” Baba further says The 
real truth is the consciousness. Words may be full of falsehood but 
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conscience is always truth. When words follow conscience, then the words 
are also transformed into truth". (Discourse, 1992). 

Seculantv and Respect for all Religions : Understanding of all religions 
becomes a basis for acquiring respect towards all humanity The teachings 
of all religions communicate that truth is only one and the truth in one and 
the other is the same When each religion proposes to confer the same 
human quality in all, one would not exhibit any pride or prejudice in 
behaviour towards others. 

Universal self emtent Truth ' Search for truth begins with quest to 
know and search in the external world and ends with searching it within 
oneself through awakening of intuition and outflow of love within everyone. 

The Sathya Sai education presupposes that the curriculum in the 
school is so designed which stimulates the intellect, develops memory and 
intuitive powers through silent sitting, role plays, stories and community 
service etc. Such activities lead to cleaning and expansion of heart, promote 
ability to discriminate, and develop objectivity. Opportunities for 
exploration, observation, analysis. Interpretation and concept formation also 
aid in the development of intellect. 

Exercises in matching, comparing and contrasting the knowledge 
through recitation, chanting, learning of quotations and sayings are an aid 
to development of memory. Such qualities are means to achieving internal 
sight which is essential for attaining the vision of Truth that is, universal self 
existent Truth. 


Right Conduct (Dharma): 
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Truth can only be attained if our conduct is righteous. The 
righteousness in behaviour depends on how we use our senses. As the 
information is received from the outside world through our senses, what we 
see, hear or do depends on how we use the senses. If we use the 
information received to learn something every minute, we can be a better 
person. It is because children are not taught to receive, information 
correctly, they hear something and get upset, see something and get 
emotional. Moreover, it is through the senses that the mind is in contact 
with the physical world. It is therefore essential to train our senses to receive 
information from outside correctly so that mind can be raised higher and 
higher. 

How do we judge an action to be correct or incorrect? An action is 
considered righteous, if it is based upon “Dharma” a code of conduct or 
‘Duty’. Dharma is that which sustains the world. As Sri Sathya Sai Baba 
<1974) says, “Every single thing has its dharma, water has its dharma, the 
nature has obligation to move; fire the dharma to burn and consume, and 
each of these is keeping up its dharma unchanged, including the solar 
system and the stars of the firmamenf. Human beings too have to perform 
their dharma. The end goal of all living according to Righteous Conduct is 
to realize that they too have their dharma i.e. to act according to our true 
nature or in consonance with our inner divinity The way to determine our 
dhamna or duty Is to listen to the voice within. Thus no one else can tell us 
what our duty is. Our conscience alone is the true guide in all situations 
when we accept its guidance, it leads us to a joyful and contented life 
(Institute of Sathya Sai Education ,2000). 

Although the action takes place on the physical domain, the 
righteousness of action depends on the functioning of other faculties 
pertaining to various other domains of the body which are closely interlinked 
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and simultaneously functioning. For example the ‘intellect’ and 
discrimination’ help in choosing a good action and ‘will’ in performing it 
fearlessly. Thus Truth in action is righteous conduct’ If the thought derives 
its sustenance from human ‘will’ guided by conscience as opposed to 
human ‘desire’ arising from the lower mind the resultant action will be 
righteous. 

Similarly Sai says “duty done without love is deplorable. Duty done 
with love is desirable. But acts of love that emanate from a person because 
it is his nature and not because enjoined on him as a duty he has to fill, is 
really divine" (Discourse, 1975). 

It is a great task for teachers and parents to move the child towards 
righteous conduct. They have to practice what they seek to teach. Good 
habits and skills need to be developed from childhood by training the 
senses and other body functions. 27 subvalues of Dharma (Righteous 
Conduct) have been given in the literature under the following categories of 
skills. 


Self-help skills are related to cleanliness and hygienic living 
including physical cleanliness such as regular bath, brushing teeth, cutting 
of nails, grooming of hair, good eating habits and manners, proper washing 
of hands, use of toilet, not spitting etc. 

Regularity and Punctuality are developed through good utilization of time, 
properly maintaining study material and other personal possessions, acting 
responsibly in doing school /home work and other small tasks, avoiding 
wastage etc. 

Inculcation of such habits leads to self confidence 

Social skills These are important to enable child operate as a social 
being Some of these skills include showing respect to others, exhibiting 
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revence for other’s ideas and practices, inculcating team spirit and dignity of 
labour; performing one's duty and service to others, 

Performing social skills well provides “self satisfaction’ to the person 

Ethical skills ' Given favourable environment and guidance, the 
social skills strengthen the will of the student and develop such virtues as 
honesty, courage, leadership, equality and justice, faithfulness etc. Ethical 
skills are necessary to be calm and be at peace with oneself. These skills 
are acquired by behaviours such as speaking softly with others, sharing, not 
hurting anyone, not stealing or telling lies etc. The practice of these skills 
gradually bring an internal transfonnation and prepare a person for self 
sacrifice and ultimately to self realization . 

Peace 

This value is associated with the “vitai and emotional” aspect of the 
human personality. It refers to a deep reservoir of Inherent mental calm. 
Peace is not absence of war but a balance of mind, a state of mental 
calmness and tranquility. Peace does not mean absence of physical 
activity because in an inactive person’s mind, all kinds of conflicts or 
anxieties may be going on. Similarly, peace will not be denoted by a state 
of extreme Joy or happiness. Peace is the equanimity which is shown in 
the capacity to bear success and failure, joy and misery in equal measure. 
U.Thant, the First Secretary General of United Nations, had said- ‘Wars 
begin in the minds of men, and in those minds, love and compassion would 
have built the defences of peace ” 

According to Sai philosophy, it is possible to attain peace by training 
the mind to control desires. Desires arise, it is possible to control them when 
we fill our thoughts, words and deeds with pure love, talking and behaving in 
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a natural way This would require a state of freedom from dominance of the 
mind and the senses. 

Baba says, Peace is something that everyone desires, therefore, 
everyone says ‘I want peace’ but secret of peace lies in removing words T & 
‘Want’ as then only 'peace' remains. M' is the ‘ego’ identity with the body and 
the mind. Identification with the body and mind creates a separateness in 
the individual. ‘I’ compares and contrasts and disturbs the peace. Similarly 
‘Wants create 'Desires’. It is the pure and unselfish love that creates unity 
with others and brings ‘Peace’. 

Another ways to develop habit of repeated positive thoughts that 
create a store house of positive experiences in the subconscious mind. For 
attaining peace, one has to make efforts to remove negative thoughts and 
emotions from the subconscious mind. 

On the other hand when we go in the direction our senses take us. 
Peace is disturbed. Therefore the mind has to be trained to control the 
senses, to obey the command of the intellect. There are emotions within us 
overpowering the conscious mind, we have to consciously minimize 
negative thoughts and experiences so that negative emotions would 
diminish. It is by lighting the lamp of knowledge and love that darkness of 
negative thoughts and emotions can be reduced. 

To attain peace of mind, we have to use the intellect to still the 
emotional outbursts puring out from the lower mind. Emotion is like a wave; 
it has its penodic ups and downs As long as the mind is engrossed with 
worldly objects, we will have pleasure and pain, happiness and suffering, 
elation and depression alternating all the time Our effort should be to 
reduce such a flow of ups and downs by consciously recognizing the onset 
of such emotional states and restrain ourselves. 
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Sub values of Peace 


Peace can be acquired by inculcating the sub vaiues of contentment, 
compassion, charity and humilitv . As a first step concentration of mind and 
disdoline need to be encouraged. Acts of charity and hum^itv give freedom 
from enemies of anger, jealousy, pride and greed. Putting a limit to one’s 
desires, being satisfied in one’s own limited means develop feelings of 
contentment which can lead to inner calm and peace such feelings of 
detachment lead to seif-acceDtance and self-control . Inner peace and 
calmness can be acquired through friendliness, honesty, fair play, sharing 
and caring, inner contentment, self-respect and self-acceptance. When 
intellect is exercised to understand oneself and intuitive powers are used to 
get in touch with the inner self, ‘pure conscience asserts itself and leads to 
developing integrity and total awareness . Body discomforts can initially be 
very disturbing too. Therefore young children have to learn to lead a 
disciplined life, learn to concentrate on activities which enable them perform 
their work successfully, do their duty and serve others . Group activities and 
meditative techniques like silent sitting, prayers, stories etc. can give the 
experience of inner calm which help to withstand pressures opposing inner 
peace. 

Since mental peace is essential for peace around us, our sages have 
always sought peace at three levels, physical, mental and spiritual 
represented by the Vedic peace invocation om Shanti. Shanti, Shanti. 


Love 


Love Is the source, which brings life on this earth. Being alive in Itself 
is a manifestation of love. Life begins with love’ says Sri Sathya Sai Baba . 
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Love in its purest form is unselfish and unconditional. Real love is not 
the emotional or the physical love but love which flows from the heart. It 
can be equated to mother's love for her child which in a natural form flows 
from the very depth of her heart. It is energy that radiates from every cell in 
her body. Therefore, mother's love for the child is the closet human 
appoximation of ‘Divine Love’. Divine love is expansive, pure, unselfish and 
liberating. A unique characteristic of pure love is that when given profusely it 
expands more and more. Another aspect of love is ‘selfless love’ when the 
object of love moves away from ‘I’ and ‘my’ to others whom we do not even 
know, it moves to the region of the divine. ‘Selfless love’ is given as the sun 
gives light as cloud gives rain to all (SSS Central Council, Malysia). 

Love has been described as the undercurrent of all values. Selfless 
love towards all human beings can only be developed if our thoughts and 
actions are filled with love. The world thus created appears beautiful to a 
person because his heart is full of love, he sees beauty and goodness in 
every thing, performs acts of selfless service for the good of others. 

Baba Says This is the spiritual practice of love. You have to supress 
ail tendencies of hatred, greed, envy and malice and concentrate on 
expanding love towards all, at all times” (Sri Sathya Sai discourse, June 
19*’ 1974) 

Love in this context has been equated to energy, a force or vibration, 
which can be transmitted from one being to another. It emerges from the 
psychic domain of the human personality not represented by any physical 
aspect of the body. Infact, It represents the essence or core of one’s being 
which is 'neither tangible nor analyzable’ When restricted to the individual, it 
emerges as psychic quality but when this love expands to its fullest 
dimension, it assumes a spiritual, a divine quality. 
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The lives of prophets, saints and holy men are a testimony to the 
power of love which had almost oceanic dimensions as it spread to 
thousands of people. Mahatma Gandhi called it the “Soul force’ underlining 
its spiritual quality when love reaches out beyond the human dimensions. 

Recent medical research has shown that love causes the release of 
endophines in the human system having uplifting and life giving properties. 
The ultimate beneficiary of love is the human being. So give love and enjoy 
the benefit of receiving even as you give says Baba. 

Love also vibrates through the individual’s body, it can be transmitted 
and received. Therefore the presence of noble people provides a lot of 
peace. Experiments with animals and plants have established the positive 
effect of love (Jumsai,1997). Love thus has great power. Love when given 
starts a chain reaction, as it multiplies quickly, so if there are enough people 
in the world who love, it will spread and peace will prevail. 

Sub values of Love 

In Sri Sathya Sai philosophy, love is the basis for character and 
human exceilence. It is the undercurrent of all human values. Love being 
the basis of all values encompasses the sub values, which are expressions 
of love in everyday acts. Kindness is an act of love without any expectation. 
In the early stages, love is experienced In fnendshios. sincerity in the social 
relations, through acts of mercy, helpfulness, sympathy and compassion. 

Love and kindness are learnt from loving, caring teachers and parents. 
Children’s feelings of love are awakened through caring for younger 
children, animals, plants and through activKies such as music, dance, 
drama, stories. Group signing opens the heart and Inspires love. Silent 
visualization encourages feelings of love for beauty in nature. Love also 
expresses itself in the acts of respect devotion s hown to parents, elders, 
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teachers which is then transferred to the supreme power. Acts of love 
develop tolerance and empathy within the heart. Patriotism is also an 
expression of love for one’s own country which too is an example of selfless 
love. Any act of service rendered selflessly brings one closer to 'feeling one’ 
with others. Love for others is expressed as Humanism , which is most aptly 
summed up by Sri Sathya Sai in words ‘Love All Serve All’ 

Non-Violence: 

It is considered as the highest of all values, Non-violence means 
respect for all life; being kind, considerate and caring to all beings, living or 
non living. 

Non violence is often understood as avoidance of physical harm but it 
actually means as Sri Sathya Sai Baba says "avoiding causing harm to 
anyone by thought, word or deed”. It also means to live in harmony with 
nature, including animals, plants and ttie entire universe. Thus the''prlncipal 
of non-violence requires an understanding that all humans, animals, plants, 
lakes mountains and glaciers are inseparable part of an indivisible Supreme 
Absolute" (Institute of Sathya Sai Education,2000). This understanding that 
love permeates the entire universe is the basis of non violence. 

Love + Understanding = Non violence 

It is said that for the non violent person the whole world is his family 
One has to have utmost faith in the principal of ‘Vasudhalv Kutumbkum’ and 
love all irrespective of caste, creed or colour. Non-violence thus conceived 
has a transcendental dimension i.e. going beyond the self and the 
immediate environment to love all. Non-violence takes us on a voyage from 
T to 'We' realizing that we are part of one absolute whole. The value of 
oneness of all creation enables us forget and forgive those who may cause 
injury and insult to us. 
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The principal of non-violence entails that no harm should be done to 
anything in our sorrounding by our body or mind. Because we are one, 
when we harm others or environment in any way we are harming ourselves. 
When we hurt others, others will hurt us back, but when we love others, we 
get love in return. This is the law of action and reaction. 

The principle of non-violence entails that harm is caused through 
actions but also not caused through speech and thought Words have 
tremendous power to hurt as they leave their imprint on the subconscious. 
These become the cause of anger, envy, jealousy, hatred etc. disturbing 
peace within the person as well as causing conflict among people 

Thoughts too can hurt others as they release energy which affects 
others Thus we could cause great harm to others if we send out bad 
thoughts For example, thoughts of anger not only harm others but harm the 
person who is angry. Experiments have shown the adverse effects of 
negative emotions on plants (Jumsai,1997) In human beings, negative 
emotions cause secretion of adrenaline in blood which lowers the immune 
system in our body On the contrary, if we are filled with love and peace, we 
seaete endorphin which is life enhancing. 

Non violence also concerns protection of animals, plants and nature 
We need to understand the truth that we are part of one creation, so 
causing harm to one part, causes harm to ourselves For example, man has 
disturbed nature by cutting down trees and forests, thus increasing carbon 
dioxide in the atmosphere, causing rise in the temperature all over the 
world. Another example of abuse of nature is the depletion of the ozone 
layer due to the excessive use of certain chemicals 

Thus any violation of the laws of nature upsets the delicate balance in 
our natural environment disturbing life. For maintaining this balance, man 
has to exercise restraint, control desires and needs. There are five main 
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areas for exercising such a restraint. These are food, money, time, 
knowledge and energy. Through simple living and by curtailing our habits of 
self indulgence and greed, avoiding wastage of food and energy, curtailing 
their use to a minimum level, we are able to reduce acts of violence 
towards all living and non living forms. 

By controlling one’s emotions, one can acquire purity of mind.This is 
obtained by stillling of mind, by observing silence and using meditative 
methods to reflect on inner self and Increasing the power of intuition. 
Another way is to exercise self control on mental processes by putting a 
'ceiling on desires'. 

Sub values of Non-violence 

These can be grouped into two areas; psychological and social. The 
qualities of kindness, courtesy, fellow feeling, helpfulness compassion 
touching the psychological domain equip us with empathy, tolerance and 
universal love. 

The second group of sub-values of non-violence relate to the 
social area. These are related to development of responsible citizenship 
These can be taught by creating concern for welfare of others in the society 
by teaching students to safeguard national property, following traffic rules, 
forming queues, keeping surroundings clean, planting trees and serving 
the needy and the poor etc. Such actions lead to developing democratic 
values a nd sense of self-sactWce. 

Non-violence is the zenith of all the human values. Love is the basis of 
Non-violence. For love brings a harmonious state between ourselves and 
other animals and natural environment We must not harm anyone through 
our righteous actions and calm the mind and be at peace with ourselves and 
others. True non violence means understanding the truth that we are one, 
that there is no seperation between us and the rest of the world. 
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The five human values discussed above are associated with the total 
development of man. Aim of education which is to attain human excellence 
can thus be achieved through an Integrated development of five basic 
values of Truth, Right Action, Peace. Love and Non-Violence not only for 
the benefit of the individual but for humanity at large. 
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Approaches and Pedagogical Techniques 


A study of the literature brought out by Sathya Sai Organization in 
India and different Sai centers established in other countries reveal that the 
Sathya Sai Education follows a ‘whole school approach’ to value education. 
The objective is not to “create a new curriculum or syllabi, but to inculcate 
values in whatever is taught in the classroom as well as outside the class”. 
For this, different approaches are followed, which reflect differences in the 
methodology of implementation. Integrated approach is where value 
orientation is done through the existing school subjects and co-curricular 
activities Direct approach is to have a specific period in the school time 
table for introducing value education using different techniques with a 
separate curriculum. Indirect approach visualizes incorporating value 
components deliberately while planning any school activity Incidental 
approach consists of utilizing a particular opportunity for values orientation, 
according to the demands of a situation e.g. fighting amongst two students 
IS taken to educate children about a particular value or values These 
approaches put together cover the entire gamut of school experiences. 
Each approach has its ments but ‘eclectic’ approach combining all the 
approaches, have been advocated 

The application of these approaches, however would depend upon the 
variety of factors such as developmental level/stage of education, nature of 
the learning inputs, orientation/ motivation of the concerned teacher, 
philosophy of the school willingness of the administrators etc. Teacher 
training programme on SSEHV provides experiential learning of these 
techniques with examples of lessons plans and guidelines. 
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An overview of the main approaches and techniques have been 
graphically explained as below: 



•Reproduced from Sri Salhya Sai Council (1993) Education in Human values Teachers 
Handbook, Malaysia. 
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The following section is devoted to illustrate the processes and 
techniques involved in each of these above approaches. 

(i) Direct Approach and the Five Teaching Techniques. 

In this approach, separate period is set aside for teaching the values. 
The underlying assumption, however, is that the values should be taught 
“cross - curricular", whatever is taught in this period is complementary to 
the value based curriculum and that programme should not be thought of as 
a course, but an integral component of the entire curriculum. Five teaching 
techniques have been specified in the literature under the direct approach. 
These have undergone refinements in their applications with constant 
guidance from Sri Sathya Sai Baba over a period of time The techniques 
are" 

Silent sitting 
Story teiling 
Prayers 
Group singing 
Group activities 

Silent Sitting 

Siient sitting has been considered an important technique for 
inculcation of values. Some may consider it to be linked with religious 
practices. It has however been explained ‘as the secular version of what 
the scriptures call as meditation’. 

Silent sitting may literally mean sitting still and silent. But simply 
sitting silently without speaking is not silent sitting in the real sense. The 
dynamics involved in silent sitting have been explained by Sri Sathya Sai 
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Baba with the help of an analogy. He says, when the radio is on, it 
consumes electricity (energy). Whether we increase or decrease the 
volume electricity (energy) is still consumed. It is only by putting off the 
radio that we can conserve energy. Silent sitting is referred to as that force 
and energy, which is built up as a reservoir and a repository as a result of 
this act and the process involves an exercise to identify that source of 
strength and put it into action. 

For this, one has to train the mind to withdraw from the noises and 
disturbances outside and ‘seek the recesses of solitude inside to discover 
sources enducing bliss and enlightenment which would further develop and 
refine the intellect and the Intuition’. Sal Baba explains this by comparing 
the human body with tumbler, and the mind with the .water which is the 
content of the tumbler. When the tumbler (body) shakes, the water (our 
mind) it even spills out. It is not possible to accomplish anything when the 
mind is in such a state, therefore, the tumbler i.e. body has also to be In a 
perfect state of calmness. In order to achieve silence, the body should be 
relaxed and the intellect should cease functioning. When the body and 
mind are calm, it is possible to develop the will power and search for truth, 
control and sense the intuition, emotion etc. Silent sitting essentially means 
taking a posture, closing our eyes, and thinking about something good. It 
involves disciplining or mastering our thoughts and regulating the breath 
rhythmically. 

Basically two methods have been recommended for silent sitting. One 
is silent sitting using light and another is visualizing technique In silent 
sitting, one can focus on the flame of a candle. If this is not possible, then 
one can imagine burning candle or light from the candle In visualization 
technique, children are asked to visualize a scene such as a walk in woods, 
sunrise, sunset, floating clouds, oceans etc The mechanisms, steps and 
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duration of $ilent sitting, howovor, largely depend on age group of the 
students. 

Since time immemorial, scientists, poets, artists, educationists have 
recommended the habit of sitting quietly, for strengthening the inner being of 
self, to consolidate information received and to retain what is essential. 
Starting the lesson with silent sitting helps children to concentrate better. In 
the sameway, ending with a minute of quietness brings everything together 
and gives students time to assimilate. Scientific and experimental 
researches have proved that silent sitting leads to clear thinking, memory, 
health and vigour, develops the habit to be in tune with one's conscience 
and 'reality with in'. Some experiments have shown that meditation has 
been found beneficial in reducing the reaction time (Shaw and Kolb, 1971) 
breathing time (Allison, 1970), oxygen consumption (Wailace, 1972). It 
improves self confidence, ability to get on with others, reducing of negative 
emotions, aggression etc. (Fehr, 1972). One of the oft quoted experiment 
on children is by Jumsai (1987) where it was found that the group of 
children that practiced silent sittings improved their memory power as 
compared to those who did not practice silent sitting. 

It has been reported by some practitioners (Sal Towers, 1996) that when 
children are involved in silent sitting, they experience "peace and 
inspiration" which allows them to rely less on direction and guidance from 
outside. In other words, it helps them become more responsible for making 
their own decisions about their feelings on what is right, what is wrong. As a 
result of silent sitting children improve in their visual perception - written, 
verbal and artistic development. Highlighting the benefits, Saraf (1999) 
aptly puts it, "If one were to take a step further, silent sitting helps one to still 
the waves and vtaga^ of the mind and erases the myriad pictures printed 
on our mental csffwas by one's fancy and imagination. The mind becomes 
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engulfed in an infinite sea of bliss sublime. One reaches a point when one 
becomes one with the pervading silence and peace”. 

The silent sitting has been recommended not only in an exclusive 
class but in all classes or subjects for instilling the values associated with 
Truth and Peace. 

Prayers 

Prayer is another technique emphasized in the programme for 
inculcation of values such as Truth, Peace, Love and Non-violence. It is 
emphasized that prayer has the “capacity to maintain the rhythm of 
breath...to remain in tune with the energy of love ..a communication 
technique with the cosmic energy .a safe outlet for pent up 
feelings...granting the feeling of peace which is a logical outcome of a 
rhythmic self 

The importance of prayer has been highlighted by saints, eminent 
leaders and intellectuals in our country. Mahatma Gandhi observed, “Begin 
therefore your day with prayer and make it so soulful that it may remain with 
you until the evening, close the day with prayer, so that you may have a 
peaceful night free from dreams and nightmares Do not worry about the 
form of prayer. Let it be in any form, it should be such as can put us in 
communication with the Divine". 

The processes involved in prayers have been explained on a number 
of dimensions. To pray is a natural urge which emerges from an intuitive 
longing for perfection balanced by an intuitive sense of imperfection, an 
inability to achieve our goals all by ourselves Praying thus gives a sense of 
security and satisfaction of having called the attention of the supreme power 
that can take care the best and the most (Mehta, year not given). It has 
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further been explained that praying gives a strong positive outlook to life 
situations, curbing our egoistic states and fiuitless desires, develops 
confidence to rely on one’s own inner reserves and powers rather than 
depend on others, provides a better clarified view and understanding of 
oneself. As in case of silent sitting it has been reported that prayers 
improve the powers of concentration, retention, memory and so on. “It lifts 
the consciousness of a person from mundane level to nobler heights”. 
Praying thus is a rich source of nurturing one's values, virtues and 
strengths, leading to manifold gains. 

The underlying principal in using prayer as a technique in the 
programme is that the habit of praying and a prayerful attitude in life are 
assets and the seeds for this must be sown in childhood itself. In a secular 
country like ours, the programme advocates that the prayers could be from 
all religicins or Sarv-Dharma prayers which itself is a reminder of the 
essential unity of all faiths despite apparent differences in the details of faith 
etc If teaching prayers is found to be a sensitive matter, quotations and 
poetry have been recommended instead. But prayer should not be simply a 
ritual. Sri Sathya Sai Baba lays stress on the purity and quality of prayer i.e 
praying with dedication and commitment. Praying could be for inner 
strength and wisdom to conduct our lives in facing the challenges, for living 
a virtuous life or it could be praying for well-being of humanity without 
bringing ourselves in 

The programme overall advocates prayers which should be of 
universal nature. 

Story Telling 

Story telling is another direct teaching technique used in the 
programme. It is believed that stories though may seem to be entertaining 
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only but eventually enlighten and Inculcate lasting values It is an ‘effective 
way of driving a message home, leaving indelible marks to think about and 
act upon’. Every country and culture has a treasure house of legends and 
folktales and stories of the exemplary life of great men and women which 
become a potent source to teach values 

Story telling is appealing to both young and old, but have a deep effect 
especially on children It has been proved that something told in the form of 
a story will be remembered, treasured, wherein the same information told in 
mechanical and dry manner may be forgotten in a short while 

Since story telling is considered to be a powerful technique, teachers 
are trained to use it to full adventage and present the stories in such a 
manner that it leaves a perennial impression and a message in the minds 
of the children. Two factors are considered to be important in story telling, 
one is personality of the teacher and second is the choice of the story It is 
of immense importance that the teacher makes conscious efforts to grow as 
a story teller. Teachers' enthusiasm, sensitivity to the feelings and emotions 
the story aims to portray, teachers’ liveliness in communicating the feeling 
and emotions through verbal and non-verbal cues, voice modulation, clear 
pronunciation, annotation of words are significant 

The success of story-telling also depends on the choice of the story 
for the type of the target group, the mental, physical emotional development 
of the listener and the age groups Different kinds of stories attract different 
ages. Children between 6 to 10 years live in a world of fantasy and 
imagination, older children will no longer like fantasy but more of realistic 
stories 

In the SSEHV programme, teachers are provided with lesson plans 
and guidelines for the practical application of story telling. There are four 
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distinct steps invoived in story teiiing. (1) seiection of story, (2) preparation 
of materials (3) presentation and (4) follow-up 

The guidelines illustrate how to prepare for a story-telling session 
which includes choosing the story, becoming familiar with the story, 
preparing materials to tell the story and so on. Regarding choosing the 
story, teachers are told to keep in mind the intellectual development of the 
child, length of the story suited to the age of listeners, relevance of .the 
stories to the values being taught etc Stories so selected should reflect 
different religions and cultures. Sources of stories can be taken from 
mythology, folk lore, history, life and literature It may be a parable, fable, 
poem, play, simple narrative, a song or a picture story The manner or 
method of story telling can be made more attractive by supplementing it with 
role plays, puppets, music, creative writing etc for which teachers need to 
make preparations. 

The follow-up is as important as the actual telling of the story. This 
means guiding the children at the end of the story, to discuss and raise 
questions to help them be clear about the correct message. Children 
should be left to discover the message themselves as far as possible and 
draw their own conclusions Even if children come up with different 
conclusions, teacher does not have to comment on their answers as long as 
they are in line with the real meaning This helps to develop their creativity 
along with a good understanding of values 

Group Singing 

In Sathya Sai Education in Human Values, group singing is an intrinsic 
part of each lesson. The importance of sound has been well explained as 
'the very creation has originated from sound'. Some of the educators 
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have realized the importance of music in education, though normally it is not 
given much importance. Either it is an optional subject or a part of co- 
curricular activity and only very young children are exposed to it more. 

Music, explained as the composite of Bhaav, Raag and Tala is 
considered to have a significant influence on different levels of personality of 
the child. (Mehta, year not given) It evokes feelings, moods or thoughts 
(Bhava) which are depicted through tunes or the modulated sound waves 
(Ragga)« Rhythm (Taala) induces harmony, balance, poise and peace. 
When rhythm is introduced in Baava and Raaga, its impact on the mind is 
enhanced. One of the great advantages of singing has been described that 
besides developing the quality of the voice, relaxation and enjoyment, its 
impact remains for a longer time. This means that the values in the lyrics of 
the song remain in the consciousness for a long time to make an impact. 
The impact of different kinds of sounds has also been shown on plants, 
animals and human beings through different experiments, it is shown that 
pop music has an adverse effect on plants whereas soft and classical music 
have positive impact. Classical music has been shown to have therapeutic 
effect on people^s mind, physical health, mental focus, spiritual sens'itiv'ityetc 
The benefits of music have been explained in terms of refreshing the body 
and mind, promoting relaxation, calming the nerves, stimulating creativity, 
developing intuition and inducing feelings of love (Jumsai, 1997) 

There are many ways to bring music into the classroom but 
'group singing’ has been recommended the most. Group singing is singing 
in chorus with either one or more persons leading and the others following 
each line of the song. Group 'signifies not only the strength in terms of 
numbers, but the unity aspect Indicative of a common purpose or goal, co¬ 
operation, discipline, self-restraint and the spirit to accommodate’. It fosters 


47 



the qualities of humanity, sacrifice, tolerance, mutual respect, sharing and 
caring. 

Sri Sathya Sai Baba says that there is need for group singing with 
obsolute devotion i.e. unconditional selfless love towards a particular object. 
Selection of appropriate songs is important. Songs could be in the form of 
prayers from all religions for strength, guidance and wisdom etc. These 
could be expressing good thoughts and feelings of sacrifice, universal love, 
love of nature, love for motherland, respect for one’s heritage. The 
devotional nature of song would emerge from a deep sense of gratitude and 
belonging and love which is the seat of all values. Music is ‘a powerful 
medium giving expression to this sublime love which is probably the 
strongest antidote for the present day illness of anger, hate and jealousy. 
Generally, songs could be chosen from the language and culture of the 
children but occasionally songs could be selected to enhance their global 
awareness and others’ cultures. 

Songs are used in a separate class for inculcation of values in this 
programme However, in curricular subjects e.g. in mathematics teaching^ it 
is recommended that values can be brought out and taught through the 
medium of songs. Teachers and children are involved in the composition of 
songs. Resourcefulness of the teadiers, along with a missionary zeal and 
enthusiasm are considered the key factors in organizing such activities. 

Group Activities 

Group activities, it is believed, enable children to organize their 
thoughts and to express their feelings and ideas better. Human beings are 
social beings, constantly interacting with other people. Development of 
fundamental values of love, tolerance, co-operation, peaceful co-existence, 
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good behaviour, self-respect and respect for others - their options, beliefs 
and cultures is important. By working in groups, they learn the value of 
each other’s sincere efforts, joy of doing one’s best for the good of the 
whole group. The feeling of wholeness is generated. It is through group 
activities that children can get 'hand on experience’ to imbibe such values. 
'Group activities’as a technique is based on the famous quotation/phrase 

‘If you tell me, I will forget, If you show me, May be I will 
remember, If you involve me, I will understand’ 

Five main areas for 'Group activities’ have been suggested in the 
programme. These are Role play, Attitude tests, Games, Group work and 
Creative Work. 

(r) Role Play 

Role plays are used as a methodology for inculcating values 
where the emphasis is not on the acting capabilities but on the 
projection of ideas/values and analysis of the same. The analysis 
brings out why a person should or should not accept the value in 
question and act on all occassions upholding the same. The 
process of acting out helps in better understanding and reinforcing 
the importance of values 

Many ways have been suggested for teachers to conduct role 
plays and variations are allowed according to the class. The whole 
process of teaching through role plays has been divided into : (1) 
acting out the story (2) depicting certain values (3) miming (4) 
reporting. Other ways have been used to describe role plays into 
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Jike (1) See (2) ludge (3) Act (4) Internalize. The presentation of 
the role play is considered only a minor part of value education. 
The real and crucial part of attitude change and growth in values, 
takes places in judging, and reflecting. Suggestions are provided 
to teachers on conducting role-plays. 

(ii) Attitude tests 

Attitude tests are used in teaching and evaluation of values in the 
programme Through these tests, student is helped to discover his 
present attitudes which might be right or wrong. Opportunities are 
then provided to judge these attitudes in small group discussions 
Finally, in general discussion with the help of the teacher, attitudes 
are once again Judged objectively with the purpose of finding out what 
should be the right attitudes. The purpose is to bring about change in 
attitudes. These also help in developing the self-habits of Inquiry and 
discrimination. Not only this, these also help teachers assess their 
own effectiveness as teachers. 

Teachers are oriented about the methodology of conducting 
attitude tests, i.e creating situational tests highlighting particular 
values, acting out attitude tests, conducting small groups and a 
general discussion, giving time to students for self-reflection, 
evaluation and goal-setting etc. 

(Hi) Vaiue Games 

SSEHV programme recommends the use of games/ activities for 
inculcating values. Despite their fun value, these provide relaxation. 
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co-operation, self-enquiry. Teachers are encouraged to become 
versatile and creative to communicate a certain value through games. 
Many games like musical, friendship game, leaping frog matching 
games etc. can be used. 

(iv) Group work 

Group work is encouraged to foster co-operation, harmony, 
listening to other's opinions. Many people have difficulty working with 
others. Group work provides a good opportunity to learn to work 
together. Teachers are required to experiment and discover their own 
ways that are suitable for the class and the values they are teaching. 
However, group stories, group discussion, project work are some of 
the ideas given. 
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(v) Integration of Human Values with Subjects 


The SSEHV programme recommends the integration of values into 
all the subjects in the school. It is considered necessary to inculcate 
values in everything that is taught in the class room as well as outside 
It. Values education can be integrated with extracurricular activities 
like sports, drama , clubs, field trips, environmental activities etc. In 
most schools where this programme has been adopted fully , the 
values are being imparted from the morning assembly to the last 
class or activity of the day Guidelines and lesson plans have been 
developed for teachers. A few examples of integrated approach are 
given in the next few pages. 

1) History 

History of the world could be woven in teaching human values 

portraying pictures of glory and defeat, courage, love and hate, hope 

and despair. It would depict men and women sacrificing their lives for 

the sake of their country and individuals demonstrating super human 

strength in times of crisis. It would highlight such values as 

% 

patriotism, compassion, bravery, cooperation, loyalty and justice, just 
to name a few. In other words, history in a perfect way can be used 
as a vehicle for inculcating values to children, if taught in an 
integrated, sensitive and inspiring way One important lesson Is that 
of perseverance, not giving up even In the face of defeat can be 
learnt e.g. from stories of the lives of some great people like 
Abraham Lincoln, Winston Churchill, Joan of Arc, Mahatma Gandhi 
etc apart from looking at the lives of famous men and women. 
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Another way is to look at some of the great events of the past and 
discuss why they occurred e.g WorFd war II Instead of just looking at 
political reasons for it, the students should be made to understand 
that the real enemies come from within man himself e.g.how Adolf 
Hitler was driven with a power hunger to rule over the world that 
resulted in the deaths of millions of people Teachers should not only 
discuss negative aspects but also bring out positive aspects too e.g 
how we all need love and by giving it we receive it from others 
There are many instances of how people risked their lives to help 
others. Another interesting point to show is that out of a negative act, 
something positive may grow, e.g how Hiroshima after witnessing 
one of the horrenous acts of war has now become a centre for peace. 

It IS essentials that each lesson ends on a positive note otherwise 
the children are left to dwell on the negative aspects, which will in turn 
influence their train of thought In a negative way Some activities 
which can be used to reinforce the values and make history more real 
for the children are-discusstons, debates, roles plays on famous 
events in history. 

(ii) Geography 

The main purpose of studying geography is to understand how we 
are all interdependent and interrelated to each other. It is not 
possible for countries to live in isolation but we must cooperate and 
work together for the universal good 

Some of the ways of integrating human values into geography 
are e.g like all countnes In the world are interdependent to some 
degree for trade purposes, political reasons, in the same way we are 
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all dependent on eadi other. We must therefore develop good 
relationships and live in harmony, signify unity in terms of diversity. 
It is important to point out to children that although they may be so 
different in so many ways, fundamentally they are the same; how 
nations can prosper when different ethnic groups within its 
boundaries can live In harmony together; There are hundreds of 
different languages in the world, yet those are simply different ways 
to saying the same thing. Students must be taught the importance of 
listening and communicating with others. In geography, we teach that 
different countries have borders, though in reality no distinct natural 
borders exist. We can use this to illustrate the fact that the earth is 
one unit and that we should see things in terms of global unity. 
Through geography we can also inculcate responsibility towards the 
environment. While teaching about different terrains and 
geographical features, the importance of conservation, developing 
love and respect for the animal kingdom and the plant life, finding 
solutions to environmental problems can be highlighted It gives a 
good opportunity to bring in such values as cooperation, 
consideration and sharing. 

Lessons can also be learnt from the earth’s geographical 
features eg while teaching about rivers and waterways one can 
illustrate how everything is interrelated and originates and merges 
back into its source. Another ej^mple is how the earth’s structure is 
formed through tremendous fluctuations of extreme heat and cold. 
This can be compared to our lives which is comparatively easy 
sometimes and sometimes difficult, hence we must be steady and 
unshakeable like the layered earth. While teaching about natural 
resources, children must be encouraged to hetp save energy through 
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turning off taps, lights etc. v/e must instill the concept of one planet 
and we must think of others and share. TTirough the use of games 
and activities i.e. discovery games, quizzes, role plays, environmental 
games, brainstorming, group lists, creative work etc; values can be 
inculcated and geography can be used as a vehicle for integrating 
human values. 

(Hi) Languages 

Of all the academic subjects, languages are the easiest and most 
natural to integrate human values. One way is to use alphabet to 
teach values, one example of this is to use a value oriented Animal 
Alphabet e.g. hardworking as an ant, free as a bird; gentle as a fawn 
etc. Through stories, pictures depicting values, reading of books 
promoting good ideas; writing prose on value oriented topics, learning 
songs based on values, debates and discussions on topical issues, 
values can be promoted . Values can also be integrated into grammer 
e.g when one is learning about structuring sentences one can 
compare it to having good manners, where things have to go in a 
particular way. Most languages are nch in poetry and prose much of 
which promotes upright and noble characteristics which can be 
incorporated in games discussions, role plays, dramas, group work 
and debates. 

(iv) Fine Arts 

Inspiration can also be drawn from the work of great artists 
showing perseverance, dedication, caring, friendship and 
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compassion. Some values are an integral part of art, which is an 
important area of cum'cular activity to foster values such as 
concentration, intuition, observation, insight, sensitivity and creativity. 
All that is needed is teacher's orientation. 

(v) Mathematics 

In using mathematics to teach human values, the easiest way is to 
integate values into the wording of the mathematical problems. The 
purpose is to get rid of anything that is negative and put in positive 
vaiues e.g. instead of saying ‘A farmer had 10 cows and 7 cows were 
stolen’ which may put the idea of stealing in the subconscious mind of 
the child, it would be preferred If it Is given a positive connotation like 
'he decided to distribute 7 cows among the poor and the needy’. This 
would nurture a feeling of helping others, caring etc. Another way is to 
make up a story out of figures like 10+15+20 = ? Three friends can 
lift 10,15,& 20 Kg. weight respectively. If they are united and help 
each other, how many K Gs can they left together ? 

Many examples have been quoted in the Sathya Sai literature for 
different grades which can be used by teachers In a simple problem 
on algebra i.e. equations can be stated like. ‘>vhen love increases in 
our heart, friendship also increases. Assume that friendship is directly 
proportional to love, write an equation that will describe this 
relationship and plot a graph to show this. Another example could be 
that of a circle eg. when we move around in a circle we never come to 
an end In the same way, In our life if we are confused and we move 
around in circles we can never reach our destination. There can be 
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several examples related to the various areas of mathematics i.e. 
arithmetic algebra, geometry. 
vi) Science 

In using science to teach human values to child, we need to use 
mostly similies, but with nature, we can demonstrate values directly in 
many cases. Taking the concepts like balance, magnets, earth, gravity, 
sun, plants, insects, The North Pole Star, Rivers, Bees, a range of 
human values can be taught. One or two examples will make it clear. 
To explain the concept of balance it is said that if one side of the balance 
has too much weight it will tip on that side, and the same happens on 
the other side. In order to have equilibrium, we must have equal weight. 
In the same way, if our mind is not balanced, sometimes we become 
very excited and sometimes depressed. We should learn to keep our 
mind calm then we will find peace. Another example would be of insects 
and cross pollinations. Insects such as butterflies fly from flower to 
flower and help to pollinate the plants so that the plants will eventually 
produce fmits and seeds so that they can procreate and propogate their 
species. Insects set an example of doing one's duty in serving others 
who need help. The flowers could not pollinate by themselves and need 
the help of the insects, so also, we should help the needy, the sick, the 
poor and the helpless. Another example - when two magnets are put 
together with North and South poles together, they became as one with 
a much stronger magnetic field. If two persons work together and help 
each other, they can achieve more than each individual can. Still another 
example - three water tanks are at three different levels- high, middle 
and low signifying pride, love and humility. Because of the gravitational 
forces, water will flow down to the lower tank only and will not flow up to 
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the upper tank. So when we are humble and pure, love will flow to us. 
But when we are filled with pride, we feel that we are above and higher 
than others. Therefore, love cannot flow up to us. 

Values can also be inculcated through simple experiments and 
games for children, e.g. to show that light travels in a straight line, the 
class is divided into several teams of four children , the four children 
are positioned in four circles. The idea is to focus light on the target 
love. Only child number four can see the target 'Love' others are 
impeded by obstacles like anger, greed and pride. Thus the children 
have to avoid these obstacles and reach the goal of Love. Another 
example has been drawn from the phenomenen of osmosis. To 
transform oneself, we should have a life full of osmosis drawing into 
oneself all the goodness but not allowing evil to enter. The membrane 
that prevents evil from entering is love. Love will be a shield that allows 
only human values to enter and wil prevent anger, hatred, lust, greed 
etc. from entering the mind. 

(11) Extra Curricular Activities 

Children spend a good part of their time participating in activities 
outside the classroom where there is a wide range of possibilities of 
inculcating values. Some of them are as follows:- 

(i) Sports - children can be taught the spirit of good 
sportsmanship i.e.winning and loosing are facts of 
life. One cannot always win and one will not always 
loose; one can learn to see the good side of even 
loosing. One valuable lesson to be learnt is that of 
team work and comradeship; learning to work 
together in harmony. 
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(li) Drama - writing human values plays, organising 
festivals to increase awareness of values in society. 

(iii) Debates - on Issues like “who is at fault In the 
generation gap parents or the children”, this would 
help the children see things from the perspective of 
parents too. 

(iv) Clubs - forming of good value clubs can lead to 
conducting activities like competitions, sendee 
activities etc. 

(v) Service activities - eg sweeping the classes, making 

sure bothrooms are clean, picking up litter from 
school grounds, visiting the sick, elderly or 

orphanages etc. 

(vi) Field trios -- to ancient momements, museums, art 
galleries etc; can be source of values to be learnt. 

(vii) Environmental activities - I.e. appreciating nature, 
planting trees, growing vegetables and flowers etc. 

(viii) Music — can be inspirational to promote 
corx»ntration and peace. Everyone should be 
encouraged to play ‘together as one in a band’. 
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SECTION -1 


OieSsEHVPrcigninM 




Origin and Development of Sathya Sai Education in 
Human Values Programme (SSEHV) in India 

and Overseas 


The SSEHV had its origin in the country during 1940 when Sn 
Satya Sai Baba expressed his dissatisfaction with the prevailing system 
of education and its inadequacy in meeting the human needs. Baba (as 
he is usually addressed by his devotees) put forward the philosophy and 
practice of human values in daily life. Declaring this as a mission, Baba 
articulated ‘I have a task to foster all mankind and to ensure for ail of 
them lives of Ananda. I have a view to lead all who stray away from the 
straight path, again into goodness and save them.' That message now 
has ‘reverberated world wide' in over 170 countries. Millions of school 
children, thousands of teachers and educational administrators are at 
present participating in perhaps the world's largest experiment in 
education, (Pitre,2000) 

The movement began in the form of a programme called 'Bal 
Vihar' - a nonformal course conducted for children in the homes by the 
lady of the house focussing on Baba's teachings, devotional singing, 
stories of the noble persons etc. The next 21 years between 1947 to 
1968 have been considered as the foundation period After 

considerable experimentation during 1968, the programme was 
concretized and operationalized and renamed as “Bal Vikas 
programme'. As the name implies, it aims at ‘development of the 
faculties and personality of the child’. The developments synchronized 
with the publication of the Government's National Policy on Education 
(1968). 
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This has been an informal kind of programme conducted outside 
the school in the beginning years. From 1968 to 1979, the programme 
spread to every district of India . During this expansion period, as the 
programme was catching up. developments took place in regard to the 
training of volunteers called “Bal Vikas Gurus, preparation of syllabus 
for three stages, development of textual materials in several Indian 
languages, the instructional methodology. The other activities Included 
mode of evaluation and setting up of different schools in some States 
of the country, and organisation of conferences and seminars, summer 
courses for volunteers etc. During 1975, Bal Vikas programme was 
introduced in some overseas countries. 

Followed by the setting up of a separate “Sri Sathya Sai Bal Vikas 
Educational Trust in 1979-86 and on the success of the Bal Vikas 
Programme, a special instructional programme, more broad based and 
linked with school system was formulated under the chairmanship of an 
educationist. Prof. V.K. Gokak A curnculum for Education in Human 
Values suited for introduction in all schools at three stages was evolved. 
In the same year, a national seminar was conducted at Shimla by the 
Government of India, to discuss the introduction of values in the school 
curriculum. The programme was duly recognized by the Government 
and the name "Education in Human Values" (EHV) was given to the 
programme State Advisory Bureaus were formulated which consisted of 
non- devotees, educationists as well as office bearers of the organization 
from Its educational wing. Hundreds of Bal Vikas teachers/volunteers 
and educators were given intensive orientation in the theory and practice 
of Sathya Sai education. 

In the same year, some Initiatives to Introduce the programme in 
the schools of Municipal Corporation, Delhi were taken along with 
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orientation of officers and headmasters of primary schools on an 
experimental basia A number of courses were organized by the State 
Education Department, Delhi between 1981 and 1985 with the active 
assistance of and in collaboration with Sri Sathya Sai Bal Vikas 
Education Trust 

In 1981, the Sathya Sai organization organized three orientation 
courses, of five days duration each, in which 500 teachers of 
government and private schools from different parts of Himachal 
Pradesh were trained in SSEHV. It also organized a symposia to create 
awareness amongst the teachers, parents and community at large about 
the importance of the programme 

By 1984, the programme had spread to almost all districts in India 
as well as 42 overseas countries. In India, there were 2500 Bal Vikas 
centers giving value oriented education to about 60,000 children of 
various age groups outside the school. Then, there were over 2000 
instructional classes under the value oriented course in India covering 
40,000 children run under the Sri Sathya Sai Bal Education Trust. (MCD 
Report, 1984) 

Since 1984 there have been encouraging developments when the 
trust took important decision to extend its support to government 
corporations and major undertakings in developing this programme in 
their institutions The Municipal Corporation of Delhi, Mumbai, Madras 
and the Government of Andhra Pradesh, Himachal Pradesh, Punjab, 
Haryana. Rajasthan, Madhya Pradesh and Orissa accepted this project 
and approved a massive programme of orienting the Government level 
key personnel in their respective Education Departments. The Trust 
had a full fledged infrastructure to fulfill this need The Andhra Pradesh 
(A.P) Government even had extended its sanction to train the pnmary 
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school teachers since 1963 and more than 1500 teachers had been 
trained upto 1985.(Govt of A.P. Report,1985). 

In 1985, the Fourth world conference was held in which it was 
decided that the Bal Vikas in overseas countries would be called, "Sai 
Spiritual Education' and the school programme would be called 
"Education in Human Values" In 1986, two courses for overseas 
teachers educators were organized in Prashanti Nilayam. 

In September 1987, the Assodation of Indian Universities, in 
collaboration with Sri Sathya Sai Institution of Learning (SSHIL) 
organized a national symposium on value orientation in higher 
education, for promoting the key programme of EHV . By 1989, several 
State Government agencies and sdiools had adopted the programme. 
The new EHV curriculum had taken roots in many countries, and 
orientation courses had been organized in Europe. Far East, and Africa. 
(Overseas Report 1995) 

The programme was given a halt as guided by the founder of the 
programme Sri Sathya Sai. between 1989 to 1992. Fresh guidelines for 
implementation through a discourse in November 1992 were given by 
Baba. The period from 1992 to 2000 has been reported as the period of 
consolidation and appraisal (Pitre,2000). The programme has been 
undergoing refinements in terms of standardization of procedure and 
accrediation for the schools who wish to adopt the programme 



SSEHV in Overseas 


The SSEHV began In the overseas countries during seventees, as 
the Sal Bal Vikas programme of education for children from age group 
of 6 to 15 years. As in India, the programme expanded as EHV in 
schools which was initially integrated through subjects in schools. The 
beginning was made in London (U.K.) where a handful of devotees 
took the seeds of the Bal Vikas movement from India Now, It has 
spread over to numerous countries over the globe 

There is an International Sri Sathya Sai Organization which 
consists of Sathya Sai centers and Groups in countries outside India. 
For administrative purposes, countries outside India have been divided 
into 15 geographical regions of the globe Each region is overseen by 
one or more Central coordinators whose duty is to ensure an 
appropriate organizational structure The activities of the Sri Sathya Sai 
Organization fall into three categories or wings - Devotional, 
Educational and Service wings. According to an overseas report (1995) 
under the Educational wing there are 1677 centres in 137 different 
countries which include Europe, North America, U.K. Australia, Pacific 
Islands, Canada, North and South Africa, Middle, South East and Far 
East Asian countries. 


Note * Information is based on the available sources - 

. Hejmadi, D.(2000) The Bal Vikas Movement in overseas 
countries in Divine Foundation of Universal Love. Mumbai, Sri Sathya 
Sal Bal Vikas Education Trust 
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Analysis of the report, reveals that the EHV programme in other 
countries also referred to as SSEHV has reached not only teachers and 
children but to other groups sudi as parents, educationists, social 
workers, story-writers, publishers, artists etc as well Similarly, It has 
covered not only schools but hospitals, religious organizations, 
orphanages and charitable homes. Gradually, its need and value is 
being understood by educationists and Government officials and tn 
some countries it has been made compulsory for every teacher to 
undergo training in the SSEHV (Hejmadi,2000). Although the 
programme has made a headway in various countries all over the world 
but only some significant developments are being presented in the 
following pages. 

In USA, 158 centres have been reported to be existing.. The 
Sathya Sal Education in Human Values Foundation conducts the EHV 
programme in English, and other languages such as Spanish and 
Japanese Its Educational wing has also published the original EHV 
manual in a modified form which became very popular internationally 
and was adopted by various other countries. Besides radio series, a 
theatre on human values consisting of musical plays has also been 
developed. Another significant development has been the organization 
of a teacher training workshop for nine schools by the Hawai State 
department of education.. 

In Latin America, many countries such as Puerto-Rico, Costa 
Rica, Brazil and Dominican Republic have organized regional seminars, 
conferences and training programmes for teachers, educational 
administrators and school directors. Besides this, the EHV programme 
is also being used in Chile, Equador, Guatemala, Panama, Peru and 
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Uruguay. Several countries in this region have also organized 
public conferences and training courses for teachers on EHV. 

In Mexico, a Spanish language manual for Sal Vikas teachers and 
EHV songs have been developed. 

In countries in Europe such as in Germany, teacher training 
programmes at the national level are held three to four times a year 
along with summer courses in EHV for the children. The EHV 
programme has also been initiated in Poland, Sweden and Holland.The 
European Sathya Sai Education Institute in Denmark has also been 
training teachers mainly in Europe in the Sathya Sai System of 
education. In Estonia, the EHV material has been translated in 
Estonian language. Many countries in the region have also taken 
initiative to hold International conferences 

In Ireland and UK, an EHV committee was formed in 1983 and an 
international conference on SSEHV was held which was attended by 
300 delegates From 1986 to 1994 in UK, an Intensive training 
programme led to the introduction of EHV in many schools .In 1994, 
EHV was also incorporated in management progammes in some 
places 

In New Zealand and Fizi Islands also, value education has been 
introduced In a few schools run by the states and awareness seminars 
are conducted from time to time for school teachers. 

In Australia, Sathya Sai Centres have been formed in schools for 
conducting EHV. Such schools are also being used for research and for 
development of an integrated programme in EHV. The EHV programme 
is also being offered in a few Government primary schools. 
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In Asia, in the far east (south) region, the programme has been 
well received in Malaysia, SSEHV got an official support at the 
Government level from the Prime Minister and other leaders of the 
country who have issued official statements in support of the programme 
at school level. Events such as symposia, drama festivals, have been 
organized to bring about awareness of spiritual and human values 'A 
friendship group' for human values and a ‘caring society’ has also been 
formed. In Phillipines, in 1992 - 93 an introductory synmposium on 
SSEHV was launched for teachers of various schools, followed by 
teachers training and its introduction in a few schools. In Singapore, a 
‘Sathya Sai Human Values News letter called ‘Sai Touch’ for children 
has been started. 

In Far East (middle) in Nepal, there are nine schools where 
SSEHV has been implemented. In Thailand also, it has been launched 
in several schools An Institute for Sathya Sai Education has been set up 
in Thailand which is key centre of training in Sathya Sai Education for 
teachers and educators 

In Far east (North) Region, in Hong Kong, the Government 
department for education has published SSEHV teaching material. 
There were four teacher training programmes in SSEHV held till 1995 
In Korea, a conference on SSEHV was held in 1991, followed by a 
teacher’s seminar in 1992, and an public essay contest in 1994. In 
Taiwan, a Sathya Sai Centre has been established in Tapei and an 
active group of teachers conduct EHV classes. 
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In Canada in 1994, the annual summer conference retreat was 
held which was attended by 700 people. In the same year, a cross - 
country short story contest was also held in which over 150 Bal Vikas 
students partidpated. 

In West Indies region. EHV has been started in various public 
schools in Jamaica, Trinidad and Tobago and Barbados. EHV training 
sessions for teachers have been going on since 1987. 

In Africa (North), in Ghana, the first 'All Africa Human values 
Conference was held in Accra in 1986, followed by the launching of Sri 
Sathya Sai Sodety of EHV in 1994. Educational institutions have 
adopted SSEHV and the faculty has been invited by the Ministry of 
Education to present proposals for inclusion of SSEHV as part of 
educational reforms. The EHV programmes have also been introduced 
in Dubai, Kuwait, Turkey and Oman 

In Africa (South), In Mauritius, Government officials at the highest 
level have wished to implement EHV programme at a full scale 
Workshops on “Value Oriented Education" for teachers and dvil 
servants have been done. Similar workshops are also planned for the 
Heads of the schools 

In South Africa, the programme is being promoted in schools 
through arts, dramas, music and darrce. The EHV programme has been 
submitted to the educational authorities for inclusion in the curriculum. 
In 1995, Zimbawave covered about 160 students under Bal Vikas and 
100 children in SSEHV. 

The African Institute of Sathya Sai Education in Zambia has well 
proven records in value education (Kanu,2000) 
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In Sri Lanka, there are about 80 bal vjkae units catering to about 
2500 children. The evaluation committee appointed by the president has 
accepted the human values education principles to a large extent. Two 
seminars, one in English and one in Sinhaia were held in Coiombo in 
1992 

From the foregoing discussion, It is clear that the programme 
which evolved in India has spread to many countries of the world over a 
period of time 
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Salient Features of the SSEHV 


As pointed out earlier, the SSEHV programme has been conceived 
by Sri Sathya Sai Baba, Chancellor of the Institute of Higher Learning, 
SSIHL (deemed university), Prashanti NIlayam, Andhra Pradesh, for use 
In schools The programme Is offered under the aegis of the Educational 
wing of the Sri Sathya Sai Seva Organization Based on the Indian 
philosophy, It is being implemented at the national and international 
levels. Its notable features based on the review of literature are presented 
below 

Objectives 

It is an educational programme for school children from 6 to 16 
years The programme aims at fostering five universal values i.e. Truth, 
Right Conduct, Peace, Non-Violence, encompassing a wide spectrum of 
human qualities which have 'under-pinned noble thoughts and 
achievements throughout history and are an inherent part of human 
personality’ 

The aim of the programme is the same throughout the world i e 
‘blossoming of human excellence’ through the integration of body, mind 
and spirit for the well being of the individual and welfare of society 

Curriculum and Methodology 

The curriculum is based on the basic philosophy of inherent divinity 
in every person which can be nurtured with the practice of human values 
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The programme contents are in tune with psycho-social developmental 
stages 

Contents are derived from different values and associated sub¬ 
values or in other words, values provide the basis for determining the 
themes and topics Based on the themes, lesson plans and guidelines are 
developed for their transaction 

The programme is not intended to be used as a separate course, but as 
an approach to education, which permeates the entire school curriculum 
SSEHV curriculum has been sequenced hierarchically from simple to 
complex covering the entire school range with three separate stages i.e. 

Group 1 - 6 to 9 years 

Group II -9 to 12 years 

Group III - 12 to 16 years 

The programme is supported by well planned holistic and integrated 
methodology with the different approaches such as direct and indirect. It 
advocates the combination of all the approaches such as teaching a 
series of separate lessons transacted through silent sitting, prayers, story¬ 
telling, group singing etc An integrated approach into the curricular and 
co-curricular areas is suggested Everyday life events occurring in the 
classroom are also recommended to be used to teach values. The focus is 
primarily on teaching by experience through example rather than by 
academic study. The behavioural characteristics have been developed 
which roughly correspond to nine years of schooling sub-divided into three 
stages. These provide yardstick for planning instructional methodology, 
observing student behaviour and assessment of their performance. 


72 



Flexibility, an essential principle of a sound curriculum, is inbuilt in the 
programme. The aim of the programme is same throughout the world i.e 
values being imparted are the same, the differences exist in themes and 
topics and the contents of prayers, stories, songs, group activities etc. 
Within the framework of the five values and sub-values, there is a 
freedom to present the inputs in a manner appropriate to a particular 
culture using the suggested teaching techniques 

Due to the universal nature of human values covered in the 
programme and the flexibility to transact/draw appropriate inputs without 
any religious or communal bias, the programme is considered non- 
sectarion / secular 

Implementation Requirements in Schools 

According to the latest guidelines formulated, the implementation of 
the programme requires a "resolve on the part of entire school community" 
to satisfy the accreditation requirements Schools wishing to initiate such a 
programme have to contact. Institute of Sathya Sai Education, 
Dharamkshetra, Mahakali Caves Road, Andheri (East), Mumbai 400093. 

Training of TeachersA/olunteers 

Teacher training is mandatory for the conduct of the programme in 
schools The teachers/volunteers are oriented in the philosophy and 
application of SSEHV in schools through a three day residential course. 
The Institute of Sathya Sai Education at Mumbai is the key institution to 
undertake the training of key persons in the country on SSEHV. Schools 
interested in getting their teachers trained have to fulfil certain conditions 
and norms laid down by the Institute An essential pre-requisite for 
adopting the programme is the willingness of the school authorities to get 
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the entire school staff trained in SSEHV. Details of other conditions laid 
down by the Institute for adopting the programme have been discussed in 
a separate section on teacher training. 

Material/Literature 

Since the time efforts were made to systematize the Bal Vikas 
Programme as an EHV programme in the school, support materials on 
conceptual and practical aspects of EHV or for teacher training have been 
under preparation. Lesson plans and manuals for school system based on 
the suggested guidelines have been developed by individuals and 
institutions in the country and abroad. Some of these have been tried out 
and their effectiveness ascertained 

Some of the publications are an outcome of research work and 
prolonged dedicated work towards the ideals of Sathya Sai Organisation. 
It is difficult to enumerate the list However the names of the institutions 
who have a leading role in bringing out such research based literature / 
materials is given In the Annexure. Bibliography also gives an idea about 
extensive literature available on the programme 

Evaluation Strategies 

The programme follows a systematic evaluation procedure, both 
formal and informal. As the programme aims at the inner transformation 
and development of the child’s personality, it has an inbuilt system of 
evaluation suitable for each of the three levels, through observations and 
formal tests. Constant observation in school and home by teachers and 
parents respectively with the help of observation schedules is done on a 
continuous basis with reference to student’s own development and not in 
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comparison to others. Criteria for observation on some characteristics and 
behaviours exhibiting development of desired values are given as 
guidelines for teachers The behavioural indicators have been given for 
three stages corresponding to nine years of schooling which serve as 
criteria for planning instruction, observing and assessing students' 
behaviour on one or more of values/sub values. (Institute of Sathya Sai 
Educaiton, 2000). 

Feedback from parents is also taken to ascertain the practice of 
some values, maintenance of spiritual diary etc by the child at home 
Written tests are also conducted for students There is a provision for 
taking an All India Examination conducted for students completing nine 
years (Grade III) of EHV course 
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Teacher Training in SSEHV 


An essential pre-requisite for conducting SSEHV programme in 
schools is the systematic training of volunteers/ teachers and periodic 
re-orlentatlon of trainers covering the entire range of primary, secondary 
and senior secondary classes i.e. group 1,11 & III. 

The historical developments indicate that formal training of 
volunteers/teachers in SSEHV started atx>ut two decades back in both 
theory and practice of SSEHV Initially, as part of the non-formal spiritual 
education activity, volunteers were given training in Bal Vikas and they 
were known as Bal Vikas Gurus During 1960s and 1970s, the Bal 
Vikas programme was extended to schools. Its effective 

implementation required systematic training of teachers and 

volunteers. Formal training of teachers in EHV thus became more 
formal and structured for its proper delivery. Three day orientation 
programme for teachers were started at Prashanti Nilayam (A.P.). 
During the period between 1979 to1982, hundreds of Bal Vikas teachers 
and educators were called to Prashanti Nilayam for an intensive 
orientation in the theory and practice of Sathya Sai education. By 1989, 
thousands of teachers were trained and hundreds of schools had 
adopted the EHV programme (Pitre,2000). 

As the EHV teachers and trainers involved in Bal Vikas training 
gained new insights and experience, the nature, scope and form of 
teacher training also changed. A new curriculum for teacher training 
was also framed and resource materials were developed. Preparation of 
resource material for training of teachers has been going on since then. 
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Committees have been formed to develop materials and guidelines 
which have appeared In the form of teacher training manuals, lesson 
plans etc in the country and over seas with adaptations. 

As the expansion and transformation of EHV programme was 
going on throughout 1980s and 1990s,The teacher training also got a 
boost during this period Recently held conference of educators and 
teachers at Prashanti Nilayam in September, 2000 to deliberate on 
issues pertaining to preparation of teachers has further strengthened its 
cause An Institute of Sathya Sal Education at Thailand, set up as a 
centre for training in Sathya Sai Education for teachers and educators, is 
another outstanding example of the process of expansion and 
consolidation of teacher training and material development(Pitre 2000). It 
has affiliated centers for training in many countries. 

In India, Institute of Sathya Sai Education, Mumbai has been 
assigned the task of training/orientation of trainers/resource persons It is 
a residential course. The course includes an indepth understanding of the 
aims of education, the basic human values, the methodology of 
instruction, evaluation and the contents as transacted through experiential 
methods such as demonstrations, role plays, attitude quizzes, value 
games, discussions, narration of stories, group signing etc The plans of 
action for implementation, follow up and evaluation are worked out by the 
participants in the course 

The Institute since last year has developed new plans and policies 
for training of volunteers/teachers and trainers/Gurus. Like any other 
system of teacher-training, a programme of training of trainers/Gurus 
has been started by the Institute. Resource person’s training is 
imparted to volunteers/teachers who are experienced in running Bal 
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Vikas classes. It is expected that the they would further extend the 
training to teachers/volunteers in their respective states. 

The Institute has laid down standards and guidelines for schools to 
start an EHV programme and has also given accreditation standards for 
certification of trained teachers. 'Sal 2000 Standardization -Accreditation 
- inspection Guidelines brought out by Institute of Sathya Sai 
Education. Mumbai outlines the details of standards for quality 
assurance in terms of achieving required standards.. 

According to the guidelines, the schools are required to fulfill certain 
basic requirements before they are allowed to initiate the programme. 
For example, a school willing to adopt the programme has to get all its 
teachers trained. Once a school is adopted by the Institute for EHV, it 
provides to the school a team of trained resource persons for a period of 
three academic years. The institute gives orientation to the school staff 
in EHV. It provides an 18 hours orientation course spread over three 
days Trained personnel visit the sc^iool periodically to supervise and 
monitor the work of the EHV teachers, assist In the development of the 
resource material and evaluate the overall functioning of EHV 
programme In the school 

It is important that learning acquired during the training are 
sustained by teachers and put into practice in real life. The trained 
teachers are also required to integrate the techniques into their lessons 
in their day to day classroom teaching. Certificates/diplomas are 
awarded after periodical assessment of their work. 

The institute plans to have a nucleuos of trainers for a particular 
town, who will organize frequent meetings with trained personnel for 
exchange of experiences, for gaining further insights about the 
implementation of the programme in the country. 
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Besides this, pre-service teacher training Is provided at Sri Sathya 
Sai Institute of Higher Learning (deemed university, Prashanti 
Nllayam,A.P) which has Included compulsory paper In Education In 
Human Values at the B.Ed level. Major components of this paper are 
devoted to understanding meaning, scope, concept, methods, 
techniques, tools for evaluation at cognitive, affective and conative levels 
etc. The value education components are included in the foundation 
courses related to Indian Culture, Indian Constitution, World Perspective, 
Relationship of Spirituality and Science. 

There is also an elective paper on Moral- Spiritual education which 
includes major themes sudi a yoga unity of religions and spiritual 
leaders of the world. It has been reported that this pattern has been 
adopted and adapted by the universities of Bangalore, Himachal 
Pradesh and some other universities. It has been found that the subject 
EHV with emphasis on practical training during practice teaching 
sessions has been very helpful In Implementing the programme along 
sound lines (Saraf, 1999). 
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Review of Impact Studies 


An attempt has been made to put together the evidence accrued 
from researches, surveys and reports available from different sources 
within the country and abroad regarding the effectiveness of the SSEHV 
programme. Evaluation and follow up seem to be an integral part of 
Sathya Sai system of education . There are many studies available on 
Sathya Sai system of education (Khanna, 2000, Rao,1997), however, 
the studies presented here pertain to evaluating the SSEHV used at 
school stage Some of these experimental research studies/surveys 
reported here were planned with a view to ascertaining the 
effectiveness of the programme as a whole and its different techniques 
and others were observational reports, showing the impact of the 
program through the perceptions of the receipients The target groups in 
such experimental studies/reports are primarily students, teachers and 
parents Some of the studies being reported here are outcomes of 
individual researches and some have been taken up at the institutional 
level 


1. Compilation of the feedback reports received by the Institute 
of Sathya Sai Education, Mumbai from the teachers and principals of 29 
schools and 28 colleges of Mumbai show that the impact of the 
programme on students can be taken as an evidence of the 
effectiveness of the programme. The reports are based on programme 
implementation in the above schools for two years i.e. 1993 to 1995. 
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Content analysis of these feedback reports from schools reveal 
how SSEHV has brought about changes in children, teachers and 
parents on a number of dimensions, foremost being the transformation 
of character and personality Many of the reports indicate usefulness of 
specific teaching techniques like silent sitting which has been shown to 
improve concentration, self control, memory, inner poise, balance, 
freshening of the mind, creates better interest in learning etc. 

Feedback on 'group singing showed that it helped develop value of 
co-operation, brotherhood, peace and love besides other characteristics 
like self esteem Story telling helped in building moral values, bravery 
and adventure. Similarly, dramatization brought about an improvement in 
reading, vocabulary and grammar of the students. It improved the 
‘responding ability' and made the lessons more interesting. 

Some other dimensions revealed during the analysis were that the 
programme helped develop social skills like respecting elders, cherishing 
good manner and habits. It helped develop skills in attending to their 
own tasks at home and school and getting interested stitching in useful 
hobbies. The activities like Bal Sabhas helped provide an outlet to the 
creativity of children in the form of free expression of their thoughts and 
views. 

2. In another study, the impact of SSEHV was ascertained in nine out 
of 18 schools in Mumbai adopted by Institute of Sathya Sai Education, 
Mumbai. The objective of the study was to find out whether more 
schools could be adopted for implementing the SSEHV. 

The study was done in greater depth on three schools. 
Observations and interviews were conducted to assess the impact of the 
programme. Observations made on the students were verified through 
interviews with teachers imparting value education. Teachers were also 


81 



given questionnaires. A number of visits and personai interviews were 
carried out for three schools randomly selected for the indepth study. 
The teachers in the adopted schools showed a fairly good competence 
in handling the techniques and approaches to value education as 
suggested to them by the Institute of Sathya Sal Education . It was also 
observed that students exhibited a laudable ability to respond to the 
value based inputs from the teachers. They showed a great 
committment to prayers, a very keen interest in stories with a moral 
lesson and devotional group signing. Some of them showed exemplary 
behaviour in tune with the overall objectives of the programme It was 
also observed in the study that teadiers employed in different schools 
were quite motivated and a committed lot. The survey results overall 
showed that there is a positive relationship between SSEHV programme 
inputs and actual behaviours of the students 

3. Impact of SSEHV has also been described in a report from 
Himachal Pradesh where the programme was introduced in all the 
schools with the active assistance of Sathya Sai EHV Trust. The 
research carried out showed that ‘the experimental group students, who 
had undergone the course, showed a more positive attitude towards 
their parents and teachers, a better adjustment level, a greater rise In 
moral development, an increasing trend towards introversion, 
significantly greater aesthetic values and less money-mindedness, as 
compared to the control group (Khanna,2000). 

Positive impact of the programme on teachers was revealed 
through their democratic outlook and attitude of love, care and concern 
towards students which in turn provided opportunity to students to 
express their problems to teachers. Feedback from parents revealed that 
they are very much appreciative of the impact of the programme on their 
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children. It resulted in putting a ceiling on their desires and not wasting 
money on food and time etc. Some of the parents themselves felt 
changes in their attitudes and habits. 

Another example of the Impact of the programme has been 
described in the form of some milestones achieved like introduction of a 
compulsory course in Education in Human Values in B.Ed curriculum 
and in orientation and refresher courses organized for college and 
university teachers 

4. One of the oft quoted study in the literature is that of the 
evaluation of interventions for developing values through Bal Vikas 
centers in Mumbai. The main objective was to find out whether the Bal 
Vikas centers were meeting their objectives and whether any 
improvement in the training programme is necessary: whether the 
programme is in line with general psychological principles. The study 
was conducted on the experimental group consisting of 20 children of a 
Bal Vikas centre and a matching control sample on IQ. The findings 
revealed that the spiritual training so imparted was found effective in 
building character and children developed a more positive attitude 
towards their parents especially the mother (Kulkami,1975). 

5. A study on similar lines was taken up by Sri Sathya Sai 
Institute of research (1977) for evaluation of Sri Sathya Sai Bai Vikas 
centers of Mumbai and Bhopal. The study yielded more or less the same 
results as the above study except for more descriptive evidence of the 
impact of the experimental group. The experimental group showed a 
more positive profile; some decline on anxiety, and a slight rise on moral 
development, more awareness about their ideals/goals, showing self 
control, loyality and faith in their religious beliefs and practices. 
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6. Another notable study conducted by Sri Sathya Education in 
Human Values Trust (1983) was concerned with impact of EHV 
programme covering 161 primary schools across 15 states of the 
country. The study was done over a period of one year A significant 
positive impact of the programme was found In terms of the practice of 
values by children in their homes. Moreover. the pattern of 
improvement in personality and conduct of children from upper middle 
and working class was similar 

7. A positive impact of Sathya Sai approach to value education 
also been reported by Chiplunkar, (2000). After getting the teachers 
trained in value education at Dhanmkshetra, Mumbai, teachers started 
practicing value education in pnmary schools The value education 
curriculum based on NOTE workshop (1996) and the guidelines provided 
helped improve teachers’ attitudes, skills and knowledge and other 
qualities like punctuality, truthfulness, morality, humour etc. 

Positive impact of Bal-Vikas programme has also been reported 
from U K (Ratnasingham year not given) on the children attending 
these classes from 6 years of age It was noted that children were 
praised for their behaviour by their teachers in school who found them 
dedicated towards their work, were respectfui, honest, hardworking, 
pleasant, helpful, co-operative, kind and disciplined in every respect 

Children and youth completing group three were especially found 
engaged in service activities involving conservation and preservation of 
the environment, clearing of river banks and woods and planting trees 
as well as feeding the homeless. Students reported feeling confident and 
being guided by ethical and moral values in their daily life. 

One of the well known studies conducted in Zambia revealed the 
impact of SSEHV In a Sathya Sai School, Ndola on pupils, teachers and 
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parents (Kanu & Manchlshi. year not given). The research tools 
included questionnaires, semi - structured interviews and lesson 
observations. The school where EHV was implemented recruited largely 
failures. It was observed that pupils who failed in grade IX 
examinations, and who were bullies, truant, stubborn, rebellious and 
were indulging in stealing and other antisocial activities changed for the 
better in their behaviour and character as a result of the exposure to 
EHV When they took Grade 12 examination, all of them passed, the 
majority with an A. These changes were also developed by teachers, 
parents and pupils themselves. The pupils also showed liking for 
academic work. The integration of five values in the curriculum thus had 
a positive impact on the pupils morally and spiritually. 

In this study, impact of SSEHV was seen on teachers too. They 
became more dedicated to work, more conscientious and developed a 
broader and deeper understanding of education and their professional 
competencies were enriched. Regarding its benefit to parents, it has 
been reported that parents, became more interested in their children’s 
academic work, developed respect for other peoples’ religion and had 
given up bad habits like smoking, drinking etc In five years, that school 
earned the reputation of being the best school in the country. In view of 
such findings teachers, parents and Education Ministry officials who 
were interviewed during the study were of the view that SSEHV should 
be extended to other schools in Zambia, but in a Zambianised form. 
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Section III 


Field Based Reflections 





Section III 


On-the-Spot Classroom Observations 


As stated earlier, one of the objectives of the study was to examine 
the implementation of the programme with a focus on pedagogical 
processes through field observations. This part of the report is 
concerned with the analysis of field observations. 

Procedure 

In all, 14 observations were conducted in five different schools 
located in different parts of Delhi over a penod of two months As 
reported by the state co-ordinators, SSEHV, sometimes also referred to 
as EHV programme in Delhi is being earned out in eighteen schools The 
programme is mainly implemented In Sai Schools and only In some 
private, convent and aided schools Besides few regular teachers who 
are involved in the implementation of programme in some schools, there 
are lots of volunteers working as EHV teachers out of their personal 
motivation and dedication The programme is being implemented as 
direct and or integrated manner with subject teaching and other 
curricular experiences. 

A number of considerations were kept in mind while identifying the 
schools for observations. Since SSEHV is being implemented in different 
schools in a number of ways, as revealed through the interactions with 
coordinators/key persons conducting and monitoring the programme in 
different zones, an important consideration was to identify those schools 
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where observations would reflect variations in approaches, time 
schedules etc. The type of school (Government, private/convent etc.), 
teacher’s orientation and involvement were the other criteria in addition 
to willingness and cooperation of the school authorities and the 
concerned teacher. Selection of the schools thus could be considered as 
purposive. 

As the objective was to gain insight into the implementation 
aspects of the programme, schools were selected from Delhi itself. Only 
five schools were considered as adequate for this purpose. 

Schedule of observations for a particular school was planned in 
consultation with zonal coordinator for SSEHV and the school principal. 
Teachers/volunteers, in most cases, had no prior information about the 
observers’ visit on a particular day, which provided observations based 
on spontaneous conduct of the inputs 

Table 1- provides information about the schools and classes in 
which observations were conducted 

The schools located in different zones of Delhi such as South, 
North and West were different in terms of their management i e. public, 
private, Govt, Sai managed and convent schools. 

Observations covered elementary, secondary and senior 
secondary stages though the number varied for each The number of 
students observed in the classes in general ranged from 30 to 50. Two 
obsen/ations were made of a special school programme integrating 
components of SSEHV with large groups comprising of students from a 
number of classes. 
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Table-1 


Name of the 
School 

Zone 

Type School 

Classes Observed/ 

School Stage Covered 

No. of Students in 

Each Class 


South 

Private Public 

IV Elementary 

36 




VII 

30 

1 



VIII 

45 




X Secondary 

32 




XI Senior Secondary 

43 




XII Senior Secondary 

50 

II 

South 

Sai 

VI Elementary 

35 




VII Elementary 

30 




IX Secondary 

32 




XI Senior Secondary 

30+45 observations 




XII Senior Secondary 

35 

III 

West 

Convent 

IX Secondary 

50 




XI Sr Secondary 

29 




XII Sr Secondary 

15 

IV 

South 

Govt. School 

One class of mixed group 

(50 to 60) 


V 

North 

Pnvate Public 

VIII to XII Elementary 

63 (mixed group) 




VIII to XI to Senior 

80 (mixed group) 




Secondary 



* Name of the schools have not been given to keep anonymity. 


The schools varied in terms of the type of management, student 
population, programme inputs, teacher training/orientation, 
methodology of implementation evaluation etc Separate analysis has 
been presented for each school. School wise details of observations 
has been summarized in Table 2. 
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Table -2 School wise Observations of SSEHV 


School 

No. 

Teacher/ 

Volunteer 

Approach 

Techniques 

Values 

Covered 

1 

Volunteers 

Direct 

Silent sitting, group 

singing, story telling, 

group activity, -use of 

visual aids, discussion 

etc 

-Truth 

-Gratitude 

-Honesty 

-Love, Friendship,- 
Heiping others 

-Discipline 

II 

Regular Teachers & 

Volunteers 

Direct & 

Integrated 

Group singing. 

Group discussion, 

silent sitting, story 

telling, prayers 

-Love 

-Sharing 

-Environmental 

awareness 

-Non violence 

III 

Regular Teachers & 

Volunteers 

Direct & 

Integrated 

Silent sitting. 

Prayers, group 

singing, group 

activity, story 

telling 

-Respect for 

Guai/elders 

-Self control 

-Self discipline 

-Simple living, 
high thinking 
-Unity of faiths 

IV. 

Regular Teacher 

Direct 

-silent sitting 

-story telling 

-chanting of prayers, 

shlokas 

-group activity 

discussions 

-Love 

-Work IS worship 

-Duty IS God 

V 

Regular Teacher & 

Volunteers 

Directs 

Integrated 

-silent sitting 

-Meditation 

-Chanting of Shalokas 

& Bhajans 

-Story telling -Group 
singing 

Discussion etc 

-Truth, Duty, 

-Dignity of Latnur 
-Discipline 

-Faith in the Divine 

-Unity of faiths 
-Helping others, 

-Selfless sen/ice 

etc 
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Schools 



Six observations were conducted on ciasses IV, VII, VIII, X, XI 
& XII with number of students in each ranging from 36 to 50. The 
school is located in South Delhi, it is a co-education public school. 
The school has a big building with spacious classrooms. 

The programme is being run In the school for a number of 
years (as reported by state coordinator and the teachers) due to the 
willingness and co-operation extended by school authorities to 
provide a special period in the school time table 

The programme is being conducted by 14 volunteers 
who have undergone special training in the programme 
implementation and have an experience ranging from three to nine 
years. The volunteers are Sathya Sai devotees, having faith and 
devotion in the philosophy and teachings of Sathya Sai Baba. The 
volunteers have either undergone training in EHV or are trained Bal 
Vikas Gurus. They have also undergone refresher courses in EHV 
conducted by Sathya Sai organization. 

The volunteers hold special classes In EHV once in a week. 
These classes are scheduled in the regular time table. The classes 
observed were taken by six different volunteers took the classes 
observed. 
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The EHV programme starts in this school from the beginning of the 
session and continues throughout the year. The syllabus is drawn from 
the prescribed syllabus given by the Sathya Sai organization. 

It was observed that all the classes usually began with silent sitting 
or meditation and chanting of ‘Omkar’ or Gayatri Mantra. During 
teaching, there was focus on a particular value - Transaction was 
primarily through stories, group singing, group activities like role-play 
and discussion. The stories and group singing were, however, more 
frequently used methods. Frequent questioning was followed by 
discussion to elicit student’s participation, stimulate their thinking and to 
introspect on the values being discussed. Sometimes the activity taken 
up was not completed as the topic of discussion digressed. 

Methods of delivering the inputs by and large were impressive. 
However, at times the class management went out of control. At times, 
the teacher became conscious of the presence of the observer and was 
not so confident. On such occasions the students did not feel interested 
and the activity could not be completed. 

In lower classes, it was noted that the attempts were made to 
elicit students’ participation seriously and transaction was more efficient. 

To highlight the value under discussion, after every activity 
recapitulation was done. It was found that the volunteers had a thorough 
knowledge of the course content and various skills in transacting the 
syllabus and a familiarity with textbooks of the particular level and class 
they were teaching. They were also proficient in designing teaching aids 
and games and had good knowledge of Sai Literature. 
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It is a private, co-education, convent school located in West Delhi. 
A notable feature of the school Is that entire school functioning Is based 
on Baba’s philosophy. This is apparent from the school’s physical 
surroundings. The school building is big, spacious and clean and the 
atmosphere is peaceful and serene It was learnt that the school 
principal and the management are devotees of Baba and thus make 
special efforts to integrate Baba’s teachings even in its administrative 
functioning. 

As revealed by the teacher incharge of SSEHV,the programme in 
this school has been integrated in the school curriculum right from 
nursery to senior secondary stage The implementation of the 
programme is done both through the direct and indirect methods 
covering the entire syllabus of nine years There is also an effort to 
integrate values through subject teaching. 

The programme is conducted in the school by both regular 
teachers as well as volunteers. There is also a teacher incharge for 
SSEHV who has been a devotee of Baba for many years and has faith 
in his teachings .She is also a Bal-Vikas Guru and is therefore able to 
carry out the programme with dedication and enthusiasm In addition to 
the conduct of the programme in regular classes , she organizes 
orientation and training in EHV for other teachers of the school. 

There are, however, no written evaluations done at primary 
classes and only oral tests are conducted. Written evaluations begin 
from class VI onwards in the form of half yearly examinations. After 
completion of group III at the end of class XII, the students appear for an 
All India examination leading to an award of Diploma. The teacher 
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incharge also reported that since the programme is aimed at personality 
development, its impact is also assessed through changes in students’ 
behaviour etc 

For an effective delivery of the subject matter the 
teacherA/olunteers follow not only the syllabus prescribed by Sathya Sai 
organization but they also refer to other Sai literature. They themselves 
reported, calm, contented and adjusted in life. According to them, 
being involved in the programme had widened their thinking, 
perspective and inculcated in them the values of self confidence, self 
sacrifice and satisfaction and have faith and knowledge in the teachings 
of other religions. All the teachers in ttie school feel totally involved In the 
programme. 

The programme has been well received by parents who have 
expressed their satisfaction in the PTA meetings. The children too 
welcome these classes as they anxiously wait for these sessions. 

The day begins with a small prayer meeting of the teachers In the 
assembly which according to the teacher makes them all feel relaxed, 
reviving their motivation, willingness to work and do their duties. 

The observations were made on the direct approach having 
spedal classes organized in the regular time table, In all, three 
observations were conducted in this school. Two of these classes were 
taken by the teacher- in charge of SSEHV In classes XI & XII and 
another on class IX conducted by a trained but regular teacher. The 
number of students present in these classes were 29, 15 and 50 
respectively. The conduct of the programme appeared very natural and 
spontaneous . Medium of instruction used was English .although in lower 
classes, Hindi is used more frequently. 


94 



The classes began with meditation and chanting of shalokas 
though in lower classes, as the teacher reported, it begins with silent 
sitting and gradually students are taught meditation. 

The lessons observed, were planned according to prescribed 
syllabus and guidelines provided. Some modifications were made at 
places to make it simpler for students. Teachers improvised examples 
(on the spot) which were suited to day to day life of students and had 
also prepared attractive visual aids to substantiate their teaching. 

in the classes observed^the topics under discussion highlighted 
some particular values. Topics like Ashrams and Vamas depicted 
values of ‘duty’, and ‘dignity of labour’. Lesson on the life of 
Shankaracharya depicted the value of ‘discipline’ and faith in the divine’. 
Topics like relevance of Guru Purnima showed importance of reverence 
to Guru, importance of time management showed how to live a planned 
life, unity of faiths was used for depicting value of one God. Other 
topics covered in discussions were Mahakavyas of Hinduism, Raja 
Harishchandra, life and work of Ramakrishna Paramhans, Discipline etc. 
Discussion on these topics also brought out values of truth, importance 
of living a purposeful and disciplined life, helping others, doing selfless 
service etc. The methods used more frequently in this school were 
silent sitting, story telling and group singing. 

Active participation of students was seen in all the discussions 
Transaction was found very effective. Teachers could potray the values 
being taught through their gentle behaviour , soft voice and pleasant 
expressions. They also made efforts to make the classes interactive by 
encouraging students to participate. This was done by posing stimulating 
questions and encouraging students to answer and express their views. 
The students too responded well which was evident from their attentive 


95 



listening, responding with interest and enthusiasm which was also 
discerned through their non verbal gestures like head nods, eye-contact 
and smiling expressions . In one instance, even a band playing outside 
the classroom seemed to fail to distract their attention. 



It is a Sai school located in South Delhi. It is a girls school also run 
on Sai philosophy The school has a total strength of 1120 students of 
which 116 are residents and others are day scholars. The physical 
surroundings of the school showed that it is attached to a big slum 
colony from one side. The clean appearance of the school building was 
in stark contrast to the colony’s dirty surroundings and looks like a 
temple. Big status of Goddess Saraswati and Lord Ganesha could also 
be seen from the entrance itself which generated feelings of reverence 
and serenity in the observers. The school building is big in structure with 
a huge play ground-neat, clean and well kept The classrooms in which 
observations were taken were also fairly big and appeared spacious, 
well -lighted and ventilated because of their big glass windows. 

The chairs and the tables provided for sitting were comfortable 
and were adequate for the number of students The classrooms had 
suitable displays, as the bulletin boards were filled with subject related 
charts and posters. Baba’s photograph was hung on the walls of all the 
classes and the corridors. 

The whole atmosphere of the school appeared totally different 
from the other schools in general. The quiet and peaceful environment 
also exhibited an air of discipline . 
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Simplicity and cleanliness could also be seen in the way the 
principals room was furnished. Observations in this school were taken 
on classes using both direct and indirect approaches. The principal 
revealed that the school is run on Baba’s philosophy and teachers try to 
integrate Baba’s teachings through the curricular and extra-curricular 
activities. SSEHV is integrated In the entire programme of the school 
without any regular teacher being trained in SSEHV. The school is also 
visited by a volunteer teacher who is trained in SSEHV and has an 
experience of 5 to 6 years of conducting EHV classes. She holds 
special classes (classes 7th onwards) for the purpose once a week 
based on the syllabus. 

The school has been involved In EHV since its inception in 1981 
when it began with just nine students. The classes begin from K.G. and 
continue upto class XII , The SSEHV classes are taken by regular 
teachers as well as volunteers on a regular basis. It is a part of the 
regular time table as a special class and integrated with subject 
teaching across all classes. 

All 35 teachers of the school are involved in EHV The volunteer 
teacher imparting EHV through the direct method is a trained Bal Vikas 
guru who has received further orientation to the programme by attending 
workshops on EHV. Those using the integrated approach however are 
not trained EHV teachers but have imbibed the approach from the 
school philosophy based on Baba’s teachings. The programme being 
implemented in the special classes is a standardized one based on the 
prescribed syllabus of Bal Vikas though some modifications have been 
introduced to make it simple. 

The SSEHV syllabus is divided in 3 groups-l,ll and III and different 
classes as recommended are covered under different groups. As 
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revealed by the teacher, many times the same stories are used for 
discussing certain values at the higher and lower level However, at the 
higher level, it is made more complex in terms of its coverage, 
presentation, language, teachings etc.. Although same stories are used 
sometimes, teachers use additional examples suited to daily life of 
children to explain the values. Similarly all methods are used at all 
stages, but the methods most commonly used are, chanting of shlokas, 
group singing, story telling and group discussions. 

A total of eight observation on classes were VI, VIII, IX, XI and XII 
were made in this school. Out of these, two were special classes on 
EHV and six aimed at demonstrating the integrated approach. The 
medium of transaction primarily was English, though Hindi was also 
used in between. 

Two separate observations of classes XI and XII were conducted 
on the direct approach. InspIte of having a large number of students, 
the atmosphere was peaceful As told by the teachers, the classes 
began with the general greeting of ‘Sai Ram’ followed by the chanting of 
‘Omkar’ three times. However, by the time the observer entered the 
class, silent sitting was going on. There was an atmosphere of complete 
silence and peace. The students did not seem even aware of the 
observers’ presence, till they opened their eyes. They all gave surprised 
looks and were curious to know about the observers 

Silent sitting was followed by bhajan singing in the class by 
everybody. Thereafter, discussion on Adishankaracharya followed. A 
‘shloka’ was told to them that emphasized the significance of time and its 
transitory nature, human beings having desires, need to fulfill them in a 
balanced manner and the importance of exercising control. The 
concept of time was explained with the help of an example of sand 
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grains, how they flow down the hand and it is difficult to hold them. . A 
small story was also told to the group emphasizing the importance of 
time. 

In both the classes although same topics were covered but the 
presentation was different. In case of XI, discussions were made more 
simple than in case of XII class. Discussion was being used more 
frequently. 

Four classes VI,VIII,IX & XI were observed with integrated 
approach covering subjects such as History. Civics, Geography, Hindi, 
Maths and Economics. 

In the History class, topics like the life of Gandhi and Eienstien 
were discussed The values of hard work, ‘determination and self 
discipline' were highlighted in the context of their qualities and 
achievements. Another topic was the Kalinga war where the 
importance of controlling one's desires, anger and exercising self 
restraint was highlighted. The example of how accumulation of wealth 
leads to crime was cited and the importance of sharing was explained. 

Teaching about ‘civic duties’ and rights of the people' in civics 
class, importance of 'use and misuse of rights’ was explained. The 
teacher emphasized that people are given rights but they have to also to 
know and recognize their responsibilities. 

In Geography, when children were doing mapwork, teacher 
explained how we are all a part of a global society. Hence knowledge of 
the world is important. It also brought out the concept of 
interdependence and also depicted how one has to share and not be 
selfish. Discussion on the topic ‘Our Earth’ was used to explain the 
value of seifless love. Teaching about natural resources brought forth 
the importance of conserving our resources and using them in a 
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balanced manner. Emphasis was also laid on being satisfied with what 
one has rather than to borrow or steal. The Geography teacher also 
talked about the green revolution bringing out the values of hard work, 
cooperation and unity 

In Hindi class, poetry was used as a medium to disseminate 
values. The poem ‘Malyya mori main nahin makhan khayo’ was used to 
convey the message of love and caring.. The story of Krishna and 
Sudama depicted no discrimination amongst people on the basis of 
caste or creed This was also used to explain the value of true 
friendship. 

The concepts of polynomials and factorization were used to 
explain unity of faiths i.e. every religion has its own different ways to 
teach about God but God is one The concept of elevation and 
depression was used to bring out that one must have high aim in life but 
at the same time must have a firm footing on the ground 

The concepts of economic policy, budgeting, fixed deposits were 
used to explain how one should "learn to live within one’s own means" 
without which one could get into problems and difficulties in life. The 
message was that one should control unnecessary expenditure and 
increase savings 

Discussion was more frequently used method in the integrated 
approach and the students appeared to be interested and involved 
throughout .They participated actively in class discussions. There was 
total peace and devotion In the classes as the students were very 
attentive and no distractions were observed. Everyone looked happy, 
relaxed and comfortable. Students were also found conversing with the 
teachers without fear or hesitation. 
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The teachers interacted with students in a friendly and pleasant 
manner and appeared very much composed and confident. Their voices 
were generally soft, and expressive. 

They were also open to students’ querries and ideas. Overall, the class 
atmosphere was very participatory. 



Another school taken was privately managed co-education school 
located in West Delhi. The school has classes from nursery to twelfth. 
The school has a three- storeyed building but was not found to be well 
kept. 

The EHV programme in this school is conducted at the initiative of 
a regular teacher who conducts these classes out of own her faith, 
dedication and devotion to Sri Sathya Sai Baba. As reported, the EHV 
programme which first started more than 20 years back unofficially 
during morning hours before the school timings in class VI with the help 
of four other teachers of the school, gained momentum with the goodwill 
of the parents Presently, it is held during lunch hour at the initiative of 
the teacher since past eight years. 

The children join the class on a voluntary basis before going for 
their lunch time Two groups have been formed in the school one for 
primary and other for middle and higher classes separately with 
separate days fixed for them. 

The concerned teacher is a trained Bal-Vikas Guru who acquired 
her training from Sathya Sai Seva organization. Although she makes use 
of the prescribed syllabus of SSEHV, but due to constraints of time, has 
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to make certain modifications. The medium of transaction followed is 
basically English and Tamil. 

As reported by the teacher, no formal evaluation of the 
programme is done. However, the impact of the programme is assessed 
by the interest shown by children in attending the class Even when the 
teacher is absent, students assemble and conduct the class themselves. 
Being a regular teacher, she gets additional opportunities to observe the 
behaviour of children in different situations and also gets reports from 
teachers, friends and mothers. Many children, according to her, have 
been able to control anger, acquire self-discipline and have increased 
their faith In God. 

As indicated earlier, although the programme is not scheduled in 
the regular school time table but the school Principal is appreciative of 
the efforts of the teacher and expressed the need for such a programme 
for all children in the school According to her, the teacher is hard 
working, devoted, patient and calm The earlier principal of the school 
was not very encouraging and many times, the teacher was asked to 
stop the programme as revealed by her. She had to also face a non-co¬ 
operative attitude from other teachers of the school who complained that 
children waste their time and the programme was communicating some 
religious message. At times, she found it difficult to continue classes but 
has been able to continue because of her devotion and faith. 

Two observations were taken on SSEHV in this school. The 
classes comprised of 50-60 students who had gathered during lunch 
break. The classes were held in a room which was not large enough to 
accommodate all the students as many students were found to be 
standing in class. Shortage of space, however, did not seem to affect 
students as they appeared calm, composed and engrossed in the 
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activity. There was no instance of observed during the tessons 
observed. The classes began with the chanting of 'Omkar', Ganesh 
Stuti’ and other shalokas. 

However, when the observers entered the class, a lesson on 'Work is 
worship and duty Is God’ was going on. The topic was written on the 
blackboard. The method used was discussion. This was followed by a 
story and a role play 

The children were totally engrossed during question-answer 
session as everyone wanted to participate. The children readily 
interacted with the observers when they were asked to give their views. 
The questionnaires were filled by them with a lot of sincerity 

According to the observers “time spent with the children in school 
was altogether a different experience We were overwhelmed to see the 
devotion, sincerity, dedication and respect showed by these children and 
strongly feel that these children must have really benefited out of this 
programme ” 



Government Senior Secondary School for girls located in South 
Delhi was selected for observations. The school building, classrooms 
and corridors were found unkempt and unclean. There appeared to be 
shortage of classrooms as the classes were being taken in the corridors 
There was also a class going on in the school hall which was also not 
maintained properly. The furniture in the classrooms was also not well 
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maintained and was inadequate as many students had to share chairs 
and tables 

The programme here is being carried out by a regular teacher in 
an informal way out of her own dedication and faith in the teachings of 
Baba.. So far, she had been conducting this programme before school 
hours during assembly and sometimes in the arrangement periods. 
Since official approval for this programme has not been given by the 
school, and it was never scheduled in the regular time table. However, 
as reported by the teacher, permission has now been granted to make it 
a part of regular school programme in the secondary and senior 
secondary classes The present academic year is making use of lesson 
plans provided by the organization, but modifications are introduced by 
her according to the requirements. 

The teacher conducting the programme has acquired training from 
teacher training workshops organized by the Educational Wing of Sathya 
Sal Seva organisation. 

She now uses the direct approach as the programme is being 
implemented as a part of regular schedule. There are no written 
evaluations. But as the ultimate purpose of the programme is 
transformation of behaviour, and blossoming of personality, changes in 
behaviour of the children are taken as indicators of its usefulness as 
reported by the teacher. There are also reports taken from the parents 
on these aspects 

A declamation contest integrating the components of SSEHV was 
the target of observations. As many as about 150 students from a 
number of classes participated in the programme. It was organized in a 
big hall There were many experienced SSEHV teachers/volunteer 
present during the programme. The topics covered were ‘Nari Aur 
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Naukri’, Nari Charitra’, ‘Duties towards our Country,’ Work is Worship’ 
and ‘Duty is God,’ Role of Intellectuals in the Development of Society”, 
Role of Teachers and Parents In Building Child's life,' Serving Man is like 
Serving God,’ Women are the Guardians of our Culture’. The students 
presented their views in English as well as in Hindi. The prize winning 
topics announced were ‘Duties towards My Country’ Qualities of women, 
and ‘Work is worship and Duty is God’. The discussion clearly 
highlighted the values underlying the topics The chief guest in the end 
gave her views on the need to inculcate five universal values of love, 
truthfulness, peace, righteous conduct and non violence emphasizing 
that such qualities enable human beings live meaningful and fruitful 
lives, Children showed intense involvement throughout the programme 
The programme ended with distribution of prizes and certificates. 
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Observation of an Orientation Course for 
Teachers/Educators 


In order to acquire a first hand experience of the training of 
EHV teachers, the research investigators planned a visit to the 
Institute of Sathya Sai Education. Mumbai. The Institute had 
organized a Resource Persons training programme for the state of 
Gujarat. The participants, forty in number were teachers working in 
schools in Gujarat and some volunteers who, after training were 
expected to do further training of teachers In the state. They were 
accompanied by the Bal Vikas Coordinator of that state. 

The Investigators lived in the institute with the participants for 
three days to gather in depth observations on various aspects of the 
programme as ‘participant observer's and not as external observers. 
This was an opportunity to acquire a first hand experience and 
grasp the real essence and the spirit of the programme. The 
observers had no pre-conceived notions or prior Information about 
the nature of the programme before visiting the Institute. The 
information emerged as a result of interactions within the setting, 
Hence the interpretation were based on events and situations as 
they occurred. Observations focused on characteristics of classroom, 
residential quarters, library, place of worship, participants, resource 
persons and transaction of the course content. The investigators took 
elaborate field notes on each aspect of the programme. 

The programme was residential. The sessions began as early 
as 5.00 a.m. and continued late upto 8.00/8.30 p.m. The first day 
began with usual registration procedure and distribution of course 
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material. Registration was followed by an inaugural session. It 
started with lightening of the lamp and chanting of some shalokas 
followed by welcome address The actual programme started with 
concise and comprehensive presentation of the beginning of EHV 
movement in educational set up in India and outside the country and 
the educational philosophy and principles underlying the EHV 
programme The background and theoretical frame work from which 
the teacher training curriculum has been evolved was also presented 
The morning and evening sessions were devoted to activities purely 
of a spiritual nature like silent sitting, jyoti mediation, prayers and 
Bhajan sessions which were relaxing and the investigators could feel 
the impact of these experiences on them as the entire exercise was 
relaxing and created feelings of peace and tranquility. 

Notable features emerging throughout the conduct of the 
programme were the order and discipline and also the involvement 
and commitment of the organizers/resource persons towards their 
work .The schedule was busy and absorbing to the extent that it was 
difficult for the researchers to snatch any time from the programme 
schedule to do their other research related activities. 

The programme was held in the hall named ‘Gyan Deep’ . 
The hall gave the air of sacredness because of its cleanliness, 
brightness and quiet solitude. There was fragrance of Agarbattis. All 
the participants were required to go inside bare foot which added to 
the piety of the place. There were pictures of philosophers and 
spiritual leaders hung on the walls, with a huge portrait of Sri Sathya 
Baba in the centre. The participants upon entering the hall bowed 
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down In front of Baba’s picture to pay their respects which further 
added to the feelings of reverence and devotion . 

The programme schedule handed over to the participants 
covered an entire gamut of theoretical and experiential inputs related 
to universal human values. Topics presented an exhaustive 
coverage of philosophy and practice of Sathya Sai education in 
general and human values programme in particular. The theoretical 
inputs were also replete with illustrations and anecdotes to hold the 
attention and interest of the participants. 

Separate sessions were devoted to providing insight and 
experience of theoretical and practical aspects of each of the five 
basic values of Truth. Love. Peace, Right- conduct and Non¬ 
violence . 

Similarly some sessions were used for providing 
understanding of different approaches to using the EHV 
programme in the schools. An important input of the programme 
was related to the integration of value education with teaching of 
different school subjects. 

Throughout the programme, practical activities and 
experiences were interwoven with the theoretical elements. 

The programme had heavy input of practical activities 
like group singing, silent sitting, prayers, story telling which were 
interspersed with demonstrations, role plays, narratives, games, 
group activities, bhajan singing sessions, self study, library work etc 

Other inputs of relevance were meant to provide Insight to 
the participants with regard to implementation of the programme 
like time management, conducting self audit, soliciting parental 
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involvement. The concluding sessions were related to planning 
and evolving evaluation strategies and criteria for judging the 
efficacy of the programme by teachers. 

The resource persons belonged to a variety of 
professions as there were doctors, lawyers, housewives among 
them All the participants as well as resource persons were Sai 
devotees, deeply committed to the cause of value education. The 
trainers exhibited extraordinary commitment and dedication to the 
task at hand. Their deep sense of involvement and absorbing 
delivery of subject matter was also noteworthy. Most of them had a 
good flair of language, were able to communicate well and could 
hold the participants attention and Involve them in the discussions. 
Their expositions were full of interesting phrases, poems, anecdotes 
and stories which made the programme lively and interesting. The 
trainers were good facilitators too as they could Involve the 
participants in discussions and elicit questions from them 

The residential facilities made available to the participants gave 
an opportunity in co-operative living The stay arrangements made 
were of the nature of dormitory living with sleeping arrangement on 
the floor. There were arrangements for about twenty participants in 
one room The investigators lived with the participants which gave 
them a real experience of living the values that were being taught. 
These were the values of co-operation, caring, tolerance and 
patience and concern for others, learning to be content with what one 
has and learning to live within one's limited resources. The 
restrained behaviour and composure of the participants was note 
worthy. Even after the official hours, there was no unnecessary 
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chatting amongst the participants which created a sense of 
seriousness of purpose. This also helped in focusing attention on 
programme related activities like attending to home assignments, 
self study and library work. There was also a lot of sharing of ideas 
and discussions on personal issues and problems . The entire 
programme was marked by discipline and quietness keeping in view 
the value upheld in and outside classroom. 

The sense of commitment to work generated during the 
programme continued even after the programme hours as the 
participants devoted most of their time to doing the home 
assignments, looking through the literature in the library and self 
study. 

Neither the research investigators nor the participants were 
seen devoting their evenings to any other activities which are 
normally pursued by people visiting another city like going for sight 
seeing or entertainment etc. Even the time shown for lights out was 
religiously observed. 
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Feedback from TeachersA^olunteers 


This part of the study throws light on the field based 
experiences and perceptions of the users of the programme viz. 
teachers and volunteers. The same were gathered through 
meetings and a questionnaire especially designed for this 
purpose. It is given in the Appendix. The questionnaire consisted 
of 25 questions covering the following dimensions/areas 

(I) Background of the personnel using the programme 

(ii) Nature and duration of the programme implementation 

(iii) Interest/involvement of the students. 

(iv) Impact on self/ students, and parents 

(v) Teacher’s awareness of available research 

(vi) Implications for curriculum and teacher training and their 
role 

(vii) Issues pertaining to evaluation/assessment 

(vlil) Fellow teacher’s perceptions 

(ix) Difficulties experienced 

Perceptions of the users were obtained from nine teachers 
belonging to seven schools located in different zones of Delhi, 
where SSEHV is Implemented. These included private, 
government, convent and a school based on Sathya Sal System of 
Education. Availability and involvement of the teachers were 
important criteria of identification . Keeping in view the limited 
purpose i.e. getting the feel of the teacher’s experiences and 
opinions, the small sample of teachers served the purpose. 
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(i) Background of users 

Out of the nine teachers to whom questionnaires were given, 
five are working as volunteers, three as regular teachers and one 
as a teacher trainer. All of them have received some training or 
the other either from All India level training programmes or Gurus’ 
training workshops organized by the educational wing of Sri 
Sathya Sai Seva organisation. As reported by them, they have 
been involved in it for a period ranging from 3 to 12 years. Their 
involvement in the programme has been because of their love 
and devotion for their spiritual leader, Sri Sathya Sai Baba and 
complete faith in his philosophy and teachings. 

(ii) Nature and duration of the programme implementation 

The programme is being implemented in different ways by 
teachers and volunteers. In most of the schools, the programme is 
carried out weekly for a duration ranging from 35 minutes to one 
hour, except in one school where it is being conducted on a totally 
voluntary basis for 15 minutes in the lunch break. 

In response to the question about different stages at which the 
programme is implemented by them, varied responses were 
obtained. In one school, it is implemented from nursery to 12^^, in 
another from K.G. to 12th, in three schoois, it Is conducted only in 
the secondary and senior secondary classes. While in one school 
it is confined to the primary classes. 

In response to how the programme is being implemented i.e. 
whether integrated, or in a direct manner or both, most of the 
responses obtained indicate that special classes are arranged for 



implementing the programme. However, in some schools it is 
integrated with the school subjects, and or In the morning 
assembly, in the arrangement periods, in cocurricular activities 
like sports meets, literary meets, quiz programmes and so on. 

As far as the medium of transaction is concerned, most of the 
teachers conduct the programme in both English and Hindi, 
some either in English or in Hindi. One of them also conducts it in 
a regional language i.e. Tamil. 

Certain characteristics have been reported to be important in a 
EHV teacher such as - faith, dedication, desire to do something 
good for the future generation, motivation from within, love for 
children, commitment and involvement to counter the difficulties. 
Certain resources needed for the conduct of the programme 
mentioned by them are pictures, teaching aids, study material etc. 
Besides this, the teachers also pointed out that knowledge of the 
prescribed syllabus for the three groups as well as the available 
literature is a must. Cooperation from the school authorities and 
periodic training of the EHV teachers is also required. 

(iii) Interest and involvement of the students 

The teachers were asked to respond to the question, as to what 
extent the children are involved and interested in the programme. 
Some reported complete participation and intense interest of the 
students, whereas in another school it was reported that the 
programme is so regular that even in the absence of the teacher 
it is run by the children themselves. Children anxiously wait for the 
weekly class and share their feelings and ideas. There were also 
a few teachers who reported that till middle and secondary level, 
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students show a lot of interest but, at the senior secondary level, 
the interest goes down due to the increased pressure of studies 
and other varied interests. 

Varied responses were obtained, to the question whether any 
extra credit is given to children’s involvement/performance in EHV. 
Most of them said that no particular type of evaluations are 
conducted or extra credit is given since it is done Indirectly and 
occasionally. Few also said that formal evaluation is done after 
nine years and a diploma is awarded. 

(iv) Impact on self, students, and parents 

According to their opinions, the programme makes students 
self reliant, gives control over anger, improves memory and 
concentration, helps develop discrimination power and develops in 
them a spirit of healthy competition. Chanting of Bhajans, shlokas 
and value songs make them more God fearing. Teachers also 
reported that in some cases students have become less irritable , 
more amicable, more disciplined, humble and polite. Other qualities 
mentioned were : a concern for others, self-acceptance, better 
adjustment, and better interpersonal relationships. Some reported 
that after Joining the class, students are able to observe silence when 
ever required due to constant practice of silent-sitting. They have 
also learnt to pray for others, even If they do not know them. They 
have learnt to accept themselves even in odd circumstances . 
Academically, some improvement in their concentration power has 
also been observed. 

According to teachers, parents of children undergoing the 
programme also develop a positive attitude towards the programme 



and realize the efficacy of the programme. They feel that there is 
transformation in children as children show more obedience towards 
them. Parents further report that sometimes they themselves also 
develop interest in doing prayers, chanting of shlokas etc. In this 
process, the parents also report transformations. They think that this 
programme is very helpful for putting their children on the right track 
especially in today’s world where everywhere there is confusion and 
chaos. It helps children in choosing the right path. Parents, 
especially mothers, seem to be quite contented and emphasize the 
need for such kind of programmes. Due to the nuclear family 
system prevailing, the children feel deprived of their grandparent’s 
love and advice hence to some extent, this need of children is met 
through this programme. 

Teachers were asked to indicate how the programme has 
made an impact on them and their lives. Varied responses were 
given, some reported that their perspective has widened and their 
perceptions of life have changed They have become a better person, 
more cautious and conscious of setting their own self as an example 
in front of children. Others said that they not only preach but also try 
to imbibe and practice these values themselves. This has led to their 
personal upliftment, giving them a sense of ‘anand’ or immense 
happiness, satisfaction and a sense of achievement. Their self 
awareness has increased, and self confidence has gone up. They 
have gained insight into their own values. They now understand 
their own weaknesses and try to improve on them. It has widened 
their thinking and has inculcated in them the values of self 
confidence, self realization, self sacrifice and self satisfaction as 



reported by one of them. They feel that they get joy and satisfaction 
in teaching children and that the programme is fruitful and precious 
for them. 

(v) Teachers awareness of available research 

All the teachers reported that they are familiar with the books 
for the nine year programme and other available Sai Literature and 
books. Not much information is available with them about the 
researches on the programme. 

(vi) Implications for curriculum and their role 

The teachers were asked to give their suggestions as to how 
the programme can get Into the school curriculum to which varied 
responses came up. Some felt it should be made a separate subject 
to be compulsorily taken by students across all age groups and 
should find a place in the school time table. Some other Ideas were: 
motivational talks should be given to the students on values, topics 
on values should be discussed in the school assembly, teachers 
should practice these values themselves, incentives should be given 
to the students for practicing human values, follow up of and 
evaluation of some kind should be done through examinations, 
grades should be mentioned in the report cards etc. Some also felt 
that children should be given awards for their excellence in 
behaviour. Not only this, the involvement of the parents should also 
be solicited. 

One of them suggested that every school must get its teachers 
trained in the human values programme followed by refresher 
courses twice a year. One of them said that EHV should be 
introduced as a separate subject at the national level. While some 



said that training in the understanding of the five values should be 
given other said values cannot be taught, they are caught, hence 
teachers should be given encouragement and incentives to practice 
these values. 

Teachers feel that those involved in the EHV programme have 
certain roles and responsibilities. Most of the teachers follow Baba's 
philosophy of “Be, Do and Tell" They say that it is their responsibility 
to show examplary behaviour i.e. coordination of thought, word and 
deed. They also have the responsibility, to bring out the best in 
children through love and tender care, to plant the seed of human 
values, to improve character and behaviour of the children, of 
blossoming excellence and making them better human beings. For 
this, a high degree of commitment, regularity, flexibility and 
resourcefulness is needed on the part of the teachers. They further 
say that It becomes essential that the lessons must be delivered in an 
interesting manner so as to retain the interest of children. 

(vii) Issues pertaining to evaluation/assessment 

It was reported by one of the teachers that in her school 
periodical attitude tests are given in her school to see to what extent 
the values are imbibed. In other schools, formal evaluations are held 
half yearly or once in a year and marks given. In one of the schools, 
formal evaluation Is held after nine years in the form of group III 
examination. Otherwise evaluation is done informally through 
observation and feed back from teachers and parents. Evaluation of 
the programme is done through observations and changes In the 
behaviour and perspective of children, interest shown by them In 
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class and through informal interaction with teachers, friends and 
mothers. 

(viii) Fellow colleagues’ perceptions 

Schools where SSEHV programme is supported by the school 
authorities, other teachers have a positive attitude and they look at 
the programme with appreciation. They feel that it is helpful in 
moulding the character and behaviour of children and In making them 
'religious minded’. But in the schools where the teacher is doing it on 
a voluntary basis, other teachers feel it is unnecessary extra work. 

(ix) Difficulties experienced 

Though the teachers are conducting this programme, they 
come across certain difficulties like managing time where the 
programme is a voluntary one and there is no support from the 
school. While most of the teachers reported that It is not treated 
seriously by other teachers, occassionally resistance from the 
authority and some colleagues has also been reported as a problem. 
As reported by one of them, students sometimes come with the 
problem that other children tease them about trying to be religious at 
such a young age. The interest shown by children tapers off as they 
move to higher classes, due to other preoccupations was another 
problem reported.. Some other problems reported were that as It is 
not a subject like others and no marks are involved, the approach of 
students and teachers Is quite disheartening at times. Most of them 
however expressed that as one tries to practice these values, it is 
taken as a challenge from within. If proper training is there and 
goals are clear then these difficulties could be overcome. 
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Perceptions of Students 


In order to obtain students' perceptions on the different aspects of 
SSEHV, a questionnaire consisting of nine items was prepared. It is 
given in the Appendix. The questionnaire aimed at eliciting students' 
reactions about the purpose of the programme, its impact and 
implications for their academic as well as daily life, the techniques or 
activities popular with them, their motivation for participation and their 
perceptions about the qualities of teacher conducting the programme. 

A total of 86 students, both boys and girls from classes VIII to XII of 
five schools were randomly administered the questionnaire in small 
groups. It was a mixed sample representing five different types of 
schools where observations were conducted. The schools were : Private 
Co education, Sathya Sai, Convent, Government Girls located in 
different zones of Delhi, 

Analysis of the questionnaires and anecdotal information revealed 
their perceptions on the following aspects. 

(i) Perceived purpose 

Majority of the students felt that the main purpose of the EHV classes 
was to inculcate, values in the students which are being forgotten in 
this fest moving world. They expressed that these classes aim at 
helping the students know “the importance of values in life". The 
objective is to help students" becx)me good human beings, understand 
the true meaning of life, to gain an Insight into themselves", their 
capabilities, to provide them with a way to achieve success and peace 
in their life, to guide them on the path of righteousness, morality, 
humility, honesty etc.; to help them become free of sins, to grow and be 
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more self disciplined, to be good citizens and so on. According to one of 
them, Its aim is to teach them the “fundamentals of being an ideal 
human being". Another purpose stated was to help the students 
develop their inner and outer personality and character. As stated by 
another student ‘the purpose is to prepare the students to face the 
difficulties in life”. Other major reflections which have emerged from the 
students responses were : " to develop an awareness in the students, of 
the 'great Indian culture”, of ancient Indian spiritual knowledge, about 
God, religions of the world and the a-eator and to become aware of our 
own inner spiritual world.” 

(ii) Impact and InjpUcations 

Regarding the impact of the programme and its implications on 
the academic aspects, most of the students felt that the programme has 
helped them improve their concentration power, as they can study now 
for longer hours. Meditation helps tfiem to relax after long hours of 
work/study It also helps them feel relaxed during examinations. Many 
students also felt that it improved their learning capacity, and ability to 
use time effectively, thus helps them in better time management. Some 
other students also expressed that it has helped them to be patient 
and calm during work, it also makes work easier by reiating it to their day 
to day work. The fear of punishment prevents them from cheating 
during examination even if they are tempted to do so as stated by one 
of the students, A few students felt that it has helped them Improve their 
retention power and memory. It inculcates the qualities like honesty and 
hard work in them. One also felt that it also helps them to learn more 
things in a shorter time. Whereas most of the students felt that they 
have gained from the programme in their academic life, one of them 
felt that it does not as she said "I do not think that it helps me in learning 
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other subjects, but still is good from the point of view of forming good 
and healthy habits". Another said that "when i have stress and tension 
about work, it helps me to relax”. It can be said that majority of students 
reported positive impact of the programme on their academic life. 

In regard to its Impact and implications for the daily life of 
students, several students felt that the programme has helped them 
improve their behavior and taught them how to behave with ottiers. 
respect elders, to be honest in life and not to lie or cheat. Some 
expressed that it helps them to discriminate between right and wrong 
.good and bad things. Several students also said that it has helped them 
to lead a happy life. As expressed by one female student "we have 
become more dear about spiritual and good human values that will help 
in living simple and happy life. EHV has taught us to see good, listen 
good and do good and this we practice in our daily life. Various other 
responses indicated how students feel about the programme. It 
provides them great relief from the regular schedule and helps them to 
relax. It gives them fresh energy to pursue their goals, provides 
motivation to be self- righteous, follow the right condud, be satisfied 
with whatever they have, have a better control over their temper and 
anger, it has improved their self understanding and made them more 
patient and self confident. They now find it easier to realize their 
mistakes and admit their follies to not to hurt others. It also has 
encouraged them to follow a routine and lead a healthy life with a belief 
in Supreme power and peace of mind. It has helped them realize their 
duties and responsibilities towards others as human beings and gives 
them a meaning in life. Though majority of the students reported 
significant Impact of EHV on their dally life, there were few who felt that 
they have not noticed much change in themselves as a result of EHV 
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classes and further suggested that if regular classes are held more 
frequently, these may make the impact. 

Some of the responses given by students have been reproduced 
here verbatim. 

• / used to cheat in the examination the questions to which I didn’t 
know the answer. But after attending the classes I stopped 
cheating in the exams 

• In my EHV class it was told that we should not cheat and copy, 
we’ll get what we will deserve. InspHe of not knowing the answers 
in Exams, I never cheated or copied, I never had any such desire. 

• After attending SSEHV I. have stopped lying and also not tried 
copying or doing cheating in our exams or in daily life. 

• Mine has actually been a troubled childhood, but attending EHV 
classes gave me so much inner strength, that not only I could see 
through it easily but also counsel my parents. 

• Before I was a person who used to get into rage very qubkiy but 
after attending EHV classes. I have really learnt to have control on 
myself "earlier I used to get angry a lot, but now since our maths 
teacher told us the consequences of anger. I do not get angry so 
qubkiy. 

(Hi) Stud&it's Motivation 

In order to know as to how motivated the students feel in 
attending these classes, a question was put In a different way i.e. 
whether they would attend the EHV class if there was no teacher. Most 
of them said ‘no’ but for different reasons. Some said that no one can 
replace the teacher hence attending without him/her would be useless, 
while others felt they would rather play, do their home work or talk to 
their friends. There were also a few who said 'yes' they would attend and 
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do activities related to EHV themselves. On the question whether they 
will ask for the class if it was removed from the time table .Almost all 
except a few said 'yes they would', but here again for different reasons. 
While most of them felt that it helps them to relax, have peace of mind, 
/builds their character, personality,/ knowledge base,/ moral values, 
there were few who wanted it to be there simply because it is a 
welcome break from studies, a free time when they can relax and do not 
have to study. 

(iv) Popular activi^es/ tachniques with students 

Information about the techniques of EHV popular with students 
was also sought 'Story telling' emerged as the most popular technique 
with the students as according to them 'these inspire them to follow the 
life of great people, is an interesting way of giving knowledge, stories 
are informative, give inspiration to achieve more and convey values in 
an enjoyable manner." The next most popular technique with them was 
'singing of shlokas' which they felt gave peace of mind and helped 
them concentrate better. Some students also found quizzes based on 
'shlokas* very interesting. 

(vj Perceived qualities of EHV Teachers 

Most of the students found that EHV teachers possess various 
qualities not generally found these days I.e. politeness, dutifulness , 
calmness, not getting angry or not getting perturbed easily. These 
teachers are soft spoken, patient, cheerful, have good communication 
ability, understanding, humble, helping, genuine, generous, loving, 
open, caring, motherly, affectionate and kind. As said by one student 
"She really is a dynamic character." 
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Parental Perspectives 


The perceptions of parents were obtained through an interview 
schedule which consisted of nine questions. It covered the following 
aspects 

♦ Parent’s perceptions of the need for value education 
and the reasons for the same. 

♦ Awareness about the SSEHV programme 

♦ Impact/Effects benefits on the child. 

♦ Need for evaluation of the programme 

Seven parents of students representing classes from 1st to 12“" 
grades were randomly identified and interviewed The parents were 
called to the school by the Principal for parent-teacher meeting. This 
occasion was utilized to Interview them with the consent of the Principal 

Need for Value Education 

All the parents felt that it Is essential to have moral and ethical 
education in schools They felt that it is essential for the development of 
human qualities in children because such education can help in the 
development of etiquettes, manners and can prevent sinful /evil acts in 
society. It can also negate the effect of the western culture and revive 
the Indian cultural, moral and ethical values. The EHV programme is 
necessary for the growth and development of the child and also to 
promote goal orientedness in them . Most of the parents felt that such an 
education should begin at the very early stages in life ," It is like a 
fertilizer at the grass root,” stated one parent. 
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Parents Awareness About the Programme 


Ail the parents showed their awareness of EHV being imparted to 
their child and knew how regularly it is conducted . They also knew 
that it was being imparted through extra-curricular activities, like plays, 
short story competitions, as well as through special classes with a 
separate period allotted to it. 

Impact/Effects/Benefits on the Child 

Most of the parents expressed that their child is fond of the 
programme which is evident to them because of his/her interest and 
enthusiasm to attend it It is also revealed to them through their 
participation in extra curricular activities related to EHV, their increased 
interest and liking for mythological serials and patriotic programmes, 
discussion about the programme at home etc. Some parents reported 
their children have started following a daily schedule of meditation 
Their awareness of the Indian culture and festivals has increased 
Several parents also reported that their children chant shlokas and 
bhajans at home regularly. Almost all parents said that their children 
share what they learn in their EHV classes and also the other various 
activities like chanting of shlokas, stories, dance, drama, bhajans etc. 

Majority of the parents said that they do not practice any of the 
techniques themselves though most of them do puja, which have been 
in the family for quite sometime. But their children practice various 
techniques taught in the EHV classes. 
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According to them children have improved in their behaviour with 
siblings and other people and show restraint in their emotions. 

Almost all the parents pointed out that the programme inputs have 
a positive effect and has brought about changes in the students. 
Majority of the parents reported that their wards have become more 
conscientious, selfless, righteous and discriminate better between right 
and wrong than before and have become more confident about 
themselves. Some reported that the children have become more 
particular about their personal hygiene, more disciplined than before and 
have become more respectful towards others. Others expressed that 
their children have become more social, have gained control over their 
anger and are becoming patient and calm as compared to their earlier 
nature. Their concentration power has increased and they have 
developed better study habits and manage their time better than before. 
Several other aspects also came into to light i.e. that their children have 
become more optimistic, courageous, lovable, generous, do not lie, have 
become more honest, more positive, have started taking part in extra¬ 
curricular activities, share their feelings with others and have started 
realizing and accepting their mistakes. Overall ail of the parents 
indicated the positive impact of the programme on children. 

Need for Evaluation 

Majority of the parents were of the view that formal evaluation of 
the programme may not be done as it would increase the burden on the 
child who are already pressured by the load of work. However, 
evaluation can be and should be done through observation of growth 


126 



and other changes in the child. Two parents also expressed the need 
for evaluation to know how much the child had learnt. 

An overview of the interviews conducted with the parents reveal 
the positive perceptions of SSEHV programme being offered in school. 
They expressed the dire need for sudi a programme at school stage to 
inculcate human values in children. According to them such a 
programme was important to inculcate among children the Indian 
cultural, moral and spiritual values. The entire group of parents so 
interviewed was aware of the positive impact the programme had made 
on their child, as it had made their diildren more selfless, conscientious, 
confident and caring. The children showed more restraint in their 
behaviour, were respectful to elders, courageous, patient and calm As 
the parents are in close contact with their children, their perceptions can 
be taken as valid indicators of the impact of programme on children. 
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Conclusions and Implications 


This chapter endeavours to present a consolidated view of the 
Sathya Sai Education in Human Values programme with 
implications for school education. The understanding is based on 
the study of the literature and field based observations and feedback 
from the users and recipients of the SSEHV programme 

.In India, we often eulogize the ancient times when the vedic 
and puranic literature was produced. Our basic moral and ethical 
values were probably formulated during this period However, evil 
acts or violation of values was also not uncommon in the Indian 
society at that time. 

Although, the erosion of values has existed throughout the 
history of human society and is shared across all cultures, but the 
current degeneration of values has become a theme of great 
concern in the country It Is expressed in common gatherings, In 
religious and socio-political discourses. Typical examples of the 
erosion of values are : people are becoming increasingly selfish and 
greedy, honesty has begun to disappear from society, violence has 
now become the order of the day, corruption and abuse of power 
have become more common. 

The problem of declining values is multi-dimensional arising 
out of a combination of major social forces such as materialism, 
consumerism, egoism, social insecurity, uncertainty, a sense of 
alienation and so on. What can be done for restoration of values is 
the question often faced and articulated by spiritual leaders, 
educationists, social reformers and religious leaders in the country. 
Despite the hurdles involved, efforts are continuing to check the 
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value-erosion. Academic institutions are increasingly in search of 
effective methods of education in values. Universities have been 
involved in teaching and research in values Efforts are being made 
to disseminate knowledge on values through books, journals and 
instructional media programmes. Initiatives have been renewed 
both at the governmental and non-governmental level. Parents are 
enthusiastic about ensuring that their children are satisfactorily 
socialized In the Indian heritage and acquire social and spiritual 
values through schooling. 

Although school has always been considered as an agent of 
imparting values education but there are extreme views available 
ranging from total scepticism to high optimism Such extreme views 
may not be helpful. A more positive approach, it is felt, is to 
consider what kind of value education will be possible in schools. It 
is generally believed that education by its very nature is a kind of 
value education It goes on constantly in the school However, 
deliberate attempts have been made by various organizations in the 
country to design and develop educational programmes on values 
education. The present attempt concerned with the study of Sathya 
Sai Programme in Human Values in school setting suggests how 
value education can be made part of the entire school system with a 
deliberate focus. The highlights of the study and Implications are 
discussed over the next pages. 

1 Bringing out the latent potentialities of man has always been 
envisioned as the goal of education throughout history by sages 
and seers, philosophers, spiritual leaders, and educationists. All in 
various ways have emphasized the role of education for ‘character 
development’ 'bringing out the spirit of man’ and ‘developing an 
integrated personality*. Importance of integrating values in the 
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education system too has been upheld. The Sathya Sai approach to 
education brings in a blend of psychological and spiritual factors into 
the educational process Both intellectual growth and spiritual 
education are considered important for developing an integrated 
personality. A pragmatic and reconstructionist approach underlying 
the theory makes it possible to include spiritual education into what 
educational programmes have to offer. According to this approach, 
what is needed is a change in its motives and processes. 
Accumulation of knowledge, power, prestige can not be the motives 
of education To these have to be added the goals of ‘expansion of 
love', the ‘awareness of divinity’ and ‘common pursuit of global 
welfare’ which can be achieved if spiritual education is merged with 
intellectual and character formation 

2. SSEHV is a systematic, well designed programme having 
components of intellectual and spiritual nature contributing to an 
integrated development of ‘body, mind and spirit’ - a goal for 
achieving ‘human excellence’. While most of the psychologists lay 
emphasis on holistic development in terms of cognitive, conative 
and affective aspects of personality, Sathya Sai theory goes beyond 
these aspects to include the spiritual domain signifying certain 
divine qualities present in a human being. Such qualities are 
referred to as, the qualities of the ‘heart. ‘Heart’ here is taken to 
mean the essence or ‘core of one’s being’ or the ‘conscience’ which 
is the ‘guiding force’ or the 'seat of love’ Given favourable 
conditions the ‘core’ would sprout into qualities which enhance the 
basic goodness of human beings and make them fully human and 
self-actualized. 
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3. The SSEHV programme through the five universal values aims at 
inculcating certain unique qualities and virtues in children and youth 
which equip them to face the challenges and adversities of life. The 
programme endeavours to develop qualities such as sense of 
discrimination and inquiry, powers of imagination, intuition, use of 
will for self-control and contentment, humility, love and respect for 
others and so on not only for the welfare of self and one’s own kith 
and kin but for others who are not even known. The objective is to 
help transcend from self to ‘we’, and from devotion to one’s parents 
and teachers to love for one’s country and universal brotherhood. 
The conviction is that such virtues and skills not only enhance the 
personal effectiveness of the individual but make him/her capable of 
contributing to the global harmony and welfare. 

4, The five universal values of Truth, Righteous Conduct, Love, 
Peace and Non-violence are the pillars on which stands the entire 
programme of human values The values have originated from 
Indian philosophy and are cardinal to the Indian ethos The 
principles of 'Satyam Vad’ and ‘Dharmamchar’, and ‘Satyam, 
Shivam, Sundram’ which get embraced in the above values have 
always been a part of life and culture of Indian people 

On a closer examination one finds that these values are basic 
to any life worthy of being called human and have been propagated 
by all the major religions of the world. Religions like Islam, 
Hinduism, Jainism, Budhism, Zorashtranism, Christianity all proclaim 
the importance of Truth, Love, Peace, Right Conduct and Non¬ 
violence using different expressions and terminologies. For 
example, truth has been advocated . “Thou should not bear false 
witness against any neighbour” (Christianity); “confound not truth 
with falsehood nor knowingly conceal the Truth (Holy Kuran)”; God 
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is Truth, speak the Truth, Love everyone and you will realize Him 
quickly (Guru Granth Sahib); Satya - to speak only what is true, 
pleasant and good (one of the five vows of Jainism); ..abstention 
from telling lies, back bitting, to refrain from wrong or harmful speech 
means to speak the truth (Buddhism) Sat Chit Anand - Truth, 
Consciousness, Bliss (Hinduism). One can go on identifying such 
commonalities across other values which are available in the 
literature. However, different religions may present values in 
different order of importance The study of the literature on SSEHV 
and some observations on the conduct of the programme revealed 
that the programme is non-sectarian and transcends all religions 
and cultures 

5. The five universal values of Truth, Righteous Conduct, Love, 
Peace and Non-violence together span the entire spectrum of 
human qualities However, one may wonder and question whether 
these five values cover all the wide range of values mentioned in the 
literature like constitutional values, aesthetic values and 
environmental values. Another question may be, are these five 
values confined to spiritual domain only. A thorough insight into the 
philosophy and framework underlying the programme reveals that 
these cover the entire gamut of personal, social, moral and spiritual 
values. The above questions and doubts may arise as expressions 
and definitions used to descnbe values are different and may 
sometimes carry a different meaning than what is envisaged. For 
example, what is love to one person may be self-sacrifice to the 
other. It may be pointed out that each of these values covered in the 
programme are quite broad based. For example, one finds that 
values related to creativity such as 'quest for knowledge’, 
'visualization', ‘Intuition’ are covered under the value of 'Truth’. 



Similarly constitutional values like ‘duties and rights' are covered 
under Right conduct and Non-violence. 

6. The National School Curriculum Framework (2000) brought 
out by NCERT has emphasized the importance of five universal 
values in the light of the Rajya Sabha Committee report (1999), 
Textbooks for different age groups are being revised/developed 
with new required orientation. The programme like SSEHV which is 
being so extensively used since long can provide many insights 
about ways to integrate value education in the school curriculum, in 
training teachers and in developing textbooks and other materials. 

7. The origin and development of SSEHV reveals that the 
programme which began from a few homes has gone on to the 
school system not only in India but far and wide to all parts of the 
world. It has evolved and undergone various stages of development 
and refinements. Various adaptations of the programme carried out 
by individuals and institutions are available in the country and 
abroad. It is difficult to comment whether it is more popular in India 
or outside but one thing is apparent that it has gained widespread 
popularity. The literature on the programme and its related aspects 
outside India has mushroomed with translations and adaptations 
available in many languages. The users of the programme are not 
necessarily educationists or educators but belong to different 
professions. They are mainly Sai devotees having deep faith in the 
basic philosophy and teachings underlying the programme. The 
secret of the success of the programme lies in the motivation and 
commitment of the volunteers/teachers to take the mission forward. 

8. The programme has caught Governments’ attention at many 
points of time for implementation in schools Few states like 
Maharashtra, Andhra Pradesh and Himachal Pradesh had gone to 
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the extent of implementing it on a large scale at the school level 
though the programme also seems to have halted due to political 
and administrative reasons at different points of time 

Basic hurdles for its large scale initiation in the country seems 
to be the resistance to use this programme as such because it is 
associated with one spiritual organization and it is misconstrued as 
being associated with a particular religion. As pointed out earlier 
religion as such is not the basis of the programme but provides a 
vehicle for inculcation of values. The programme in no way 
propagates,a particular religion but recommends utilizing the 
components of ail religions i.e. Sarva Dharmas. 

9 Since value education has acquired renewed emphasis in the 
recent educational plans of the Government, teacher training In 
value education becomes an obvious point of emphasis It would be 
befitting if both in-service and pre-service teachers are exposed to 
the SSEHV programme which has a well planned methodology and 
instructional modules. The programme is flexible and it can be 
adapted to varying conditions throughout the country. 

10. Besides the overall positive evidence, the field based 
classroom observations taken from different schools in the study 
revealed some variations in the outcomes and effectiveness of the 
SSEHV programme Certain factors, alone or in combination 
contributed to the variations in its effectiveness. These were: (i) 
Total, partial or minimal integration of SSEHV in the concerned 
schools (ii) Acceptance and conduct of the programme and its 
philosophy by the entire school staff including the administrator or 
only by one or two teachers/some volunteers, ii) Separate allocation 
of time slot for the programme in addition to Integration with subjects 
teaching, (iv) Personal effectiveness / skills In the delivery of the 
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programme etc. Though it is difficult to isolate the contribution of 
individual factors in judging the effective or not so effective 
implemnentation of the programme but taking a comparative view of 
schools observed, some inferences can be drawn. The 
extraordinary commitment, dedication as well as personal skills and 
style of the teacher concerned in delivering the EHV seemed to be 
the significant factors even in the absence of proper time slot and 
support from the school authorities. 

The schools where the programme was only being offered by 
volunteers and not by regular teachers was not found to be so 
effective in producing desired results on students The impact of 
the programme was most obvious in the school where It was totally 
accepted with full enthusiasm and involvement of principal, 
teachers and volunteers, was integrated with curricular/ co- 
curricular programme of the school and also was simultaneously 
offered as a specially organized activity. 

The key personnel involved in the programme, it seems are 
aware of such conditions affecting the efficacy of the programme 
through their research, evaluation and feedback system. That is 
why they have now put in stringent conditions where in any school 
wishing to adopt the progrmame will have to observe certain 
accredidation norms developed by the institute. One of them Is the 
school’s total commitment to value education in all aspects of school 
activities, teaching, school environment and ethos and so on 
11 Teacher trainer’s orientation programme at Sathya Sal 
Institute, Mumbai attended by the investigators revealed that a 
thorough insight in the theory and practice of SSEHV is given to 
‘volunteers/teachers. Observations of SSEHV classes in schools 
conducted by the investigators also prove the value of such a 
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training. The training provided seems to have a carry over value 
and teachers are able to put into practice the ideals of the 
programme despite constraints. They do face problems and 
difficulties as was expressed by some of them but the major factor 
which helps them overcome these seems to be their unshakable 
faith and dedication which provides them immense strength to carry 
out the programme in its true spirits 

If teacher’s feedback from the study is taken as a valid criteria, 
one can say that the teachers gain as users and as recipients of the 
programme This is evident from the investigators’ interaction with 
teachers and feedback from students. Regarding the impact on 
students as ascertained from students themselves (as many as 86) 
as also from teachers and parents, there is an indication of a deep 
cumulative positive impact of the programme on the students. It was 
exhibited through their insightful and moving expressions on the way 
the programme had influenced their lives in school and at home. 
The children expressed an enhanced motivation in their academic 
work, better time management, healthy relationships with their 
peers and siblings and so on. It had brought marked change in their 
attitudes, behaviour, world view and habits. Most of the students 
were also able to articulate teacher's effectiveness in delivering the 
components and portrayal of expected values in their behaviour 
towards them. 

Although there is no dearth of such evidences in the literature. 
This evidence obtained from the direct sources further strengthens 
the already established value of such Interventions on personality of 
students. 

12. Teacher training in SSEHV is not a one time, long term 
training but indepth and experiential. According to the impressions 
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gathered through interviews with key persons involved in the 
programme, 'Quality' is the main focus in training and 
implementation In schools. The organizers believe in training those 
who have faith in the programme and can pursue it with dedication 
and motivation. To ensure quality, standards have been set for 
schools who wish to adopt the programme. There is also a proper 
mechanism of monitoring and periodic follow-up of the teachers 
trained. Setting such stringent conditions appears to be a limitation 
for the wide spread implementation of the programme. To the 
initiators of the programme, however, it is more a matter of ensuring 
whether the purpose is being served well and the benefits are 
reaching out to the concerned than simply looking for its large - 
scale popularity 

13. Value education is generally recommended to be integrated In 
the entire school curriculum. The immediate reaction to the idea 
whether value education should be taught as a separate subject in 
the curriculum is generally not very positive. This apparently 
appears justified because of several reasons paramount being that a 
subject like 'values' can not be taught in one class period. 
Secondly, how can an additional subject be accommodated in an 
Already overcrowded curriculum*? 

This programme however advocates different approaches in 
the methodology of implementation. A combination of approaches 
have been suggested, which includes allocating separate time for 
values education at least once in a week (direct-approach) as well 
as integrating the value education components across ail subjects 
and with co-curricular activities (integrated/indirect approach). The 
incidental approach i.e utilizing different situations and events 
happening in the school to bring home the value messages is also 
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suggested. It is thus a ‘whole school approach’. The purpose of 
direct approach as indicated in the literature and voiced by the users 
is that this Is more structured in terms of lesson plans and themes, 
gives a more focused and deliberate fervour to the whole 
programme. 

The experience of using direct approach with exclusive time 
each day has been reported as very rewarding. “It enables the 
teacher to do full justice to the value based curriculum while at the 
same time achieving greater efficiency and effectiveness on 
teaching academic subjects" (Institute of Sathya Sai Education, 
2000 ). 

14. There is no doubt that there are umpteen opportunities and 
scope in a school system to impart education for values. Most of the 
instructional materials have inbuilt value components. Co-curricular 
activities are other ways for imparting values But how many 
schools make deliberate attempts to utilize such opportunities with a 
focus on teaching values'? Perhaps very few. Some may be doing 
but in a very casual and incidental manner. Some may not be doing 
because they think it is not part of their work as values are imbibed- 
at home still others may find that it is difficult to do this as their main 
task is to teach academic subjects. The recommendation^ of 
various Commissions and Committees on education especially on 
value education have from time to time in their reports clearly 
pointed out that value education can not be treated as a separate 
subject and that every teacher has to be a value educator. Such an 
approach is considered more feasible and hence appealing to 
professionals and educators. Strength of the SSEHV also lies in its 
integrated approach. 



Examplar material/lessons on how values teaching can be 
made part of all the curricular subjects, where the focus remains not 
only on subject teaching such as history, geography, mathematics, 
science but also on highlighting values add to the value of the 
programme which can be utilized by the textbook writers and 
teachers/educators 

15. Some of the specific techniques used In the programme like 
silent sitting/meditation, story telling, group singing and group 
activities like role play etc. have well proven records of effectiveness 
in terms of developing desirable attitudes, values and qualities. 
For example, silent sitting has been found to be effective for 
developing concentration, self-analysis, intuition; prayers from 
different faiths help develop love and faith in the supreme power, 
inner calm, self control and so on; stories provide inspiration and 
motivation to achieve higher goals, serve others; group singing 
mainly evokes co-operation, devotion to all faiths, oneness, and 
tolerance; role plays ignite empathy, confidence, leadership 
attributes etc. Most of such activities are in any case undertaken in 
schools like prayers In the assembly, group signing in music 
classes, stories in language teaching, role plays and drama in co- 
cum'cular activities but these may lack the deliberate focus on 
values. It does not take much effort to Introduce and integrate 
activities like silent sitting for a short while in a class, if not already 
used by a school. The effort required is that these activities have to 
be meaningfully used for values inculcation. 

16. Evaluation has generally remained a grey area as far as 
values education is concerned. The issue is brushed aside 
because firstly, it is found difficult to measure values and secondly 
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there is the question as to why is there is need to evaluate when 
the purpose is to nurture values. 

The meaning and scope of evaluation in the SSEHV 
programme under discussion is much wider and deep. It is not 
merely the measurement of achievement of a sample of behaviour 
In a particular setting. The assessment of the development of 
human values however is a difficult task because the object of 
measurement i.e. values such as love, truth, peace, are not 
quantifiable whereas it is easy to evaluate the extent of knowledge 
acquired, the reasoning power etc One of the strengths of the 
SSEHV programme, however, is its emphasis on evaluation and the 
seriousness with which it is carried out It is considered important 
because it reveals the development of the child on different 
dimensions, his/her strengths and weaknesses and how much the 
child has comprehended and assimilated the values in real life 
Evaluation is also intended to reveal the efficacy of teacher inputs 
and the need for remedial instruction. Evaluation also helps to know 
the extent to which teachers can find ways and means to use 
supplementary materials and seek help from others to provide 
remedial interventions and guidance 

Evaluation is not taken as a routine, rigid and dull burden at 
the end of the course but is a 'revitalising source and force’ involving 
questioning, discussion, role plays, attitude tests, activities, 
observations and reports from different sources like parents and 
peers. Guidelines are provided for observations and evaluation for 
teachers and parents. There are direct, indirect and incidental 
methods of evaluation. It is not considered as a short cut method 
but comprehensive and continuous in approach. 
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17. The success of any educational programme depends on 
parental involvement. Hence like any other programme, the value of 
parents as Value educators’ can hardly be denied. Parents are 
considered as ‘sculptors’ in the programme who mould and shape 
the students by setting right example through practicing themselves 
the desirable values. The imparting of the programme is considered 
a mutual transaction between parents, teachers and children which 
requires having close parent-teacher interaction through regular 
meetings. 

How far this is actually done by teachers is difficult to comment 
but one thing which has emerged from the feedback from parents 
though limited in number is that they were quite aware of the nature 
of the programme, its impact on the child as revealed In different 
ways. They could express such opinions because children as 
reported by them share with them and practice certain habits and 
techniques. Overall, parents liked having such a programme in 
schools for developing good habits. The SSEHV programme which 
initially was a home based programme named Bal Vikas envisaged 
an important role of parents in values inculcation. 

It may be concluded that study was done with a view to putting 
together and gaining insight into the various aspects of the SSEHV 
programme and drawing out implications for those concerned with 
values education in schools, However, the purpose is no way to 
undermine the other value - education programmes brought out and 
being used in the country. The merits of the programme discussed 
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earlier pertain to its universal appeal both in theory and 
practice, widely tested and tried out in terms of contents and 
pedagogy, its perceptible impact on the teachers’ and students’ total 
personality, its potential for fulfilling the long cherished goal of real 
education, that is learning to be fully human. 
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Appendix I 


Sri Sathya Sal‘Education 
For Psycho-Spiritual 


In Human Values’ Programme 
Development Of Children 


INFORMATION PROFORMA 


We would like to seek your valuable help in getting as much information 
and suggestions as possible about the EHV programme and its conduct 
in Delhi and elsewhere in the country and abroad through this Information 
Proforma in a systematic manner. The information will be used for the 
study being earned out in the Department of Educational Psychology and 
Foundations of Education, NCERT. The study has implications for wider 
dissemination of the information about the programme in the country. 


Background REMARKS 

(i) The exact Title/Name of the Programme 

(ii) Whether one or different versions/adaptation 
in the country., 

(iii) Any difference from the BaJ Vikas programme 
(Indicate the difference) 

(iv) Period when it was started and how was it evolved 

(v) Type of schools using the programme (Please give names 
of schools) 

Sai Schools 

Other schools (Govt/private etc.) (no.) 
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(vi) Different ways in which impiemented 

(i) Separate programme (il) Integrated with curriculum 

(ii) Otherways 

(vii) Personnel implementing the programme 
Regular teachers 
Volunteers/devotees 


Teacher-T raining 

(i) Names of centers in India for teacher-training 

(ii) Incharge of teacher training in respective centers 
Names 

(til) Languages in which originally devetoped/Used 

(iv) Any translated versions availabie/used 
Medium 

Source 

(v) Stages at which programme is available and used in the 
country and abroad 


(vl) Any initiative In the past at the government level 

(state/central) to study and introduce the programme in schools 
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(vii) Places from where documented information on programme can be 
obtained from India and abroad 

(viii) Any national/international meets for the EHV programme 

(ix) The organizational structure for management and functioning of 
EHV. 

Implementation 


(i) No. of Schools/Institutions using the programme 
Delhi 

Outside Delhi 
Abroad (Approximateiy) 

(ii) The states where the programme Is being conducted 
effectively/successfully 


Addresses 


(ill) Any procedure for selection and orientation/training of teachers 
(Duration, state level or (external level training) 


Background of Teacher Trainers 


(iv) Any periodical meetings with EHV convenors 
How many times 

For what purposes 

(v) Any documented material available on teacher-training 
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Evuluation/Feedback 


Any bvdkidtron / feedback taken about the impact of the 

programme (any documentations by the teachers) 


At what stage - 

From children 


From parents - 

(it) Knowledge of any research studies done to assess its 
effectiveness in India or Outside 


(Jii) in what ways the programme can get into the education 
system or get wider recognition (suggestions) 


(iv) Any other related information that would throw light on 

Different aspects of the programme 


(v) Names and addresses of other Q4V 8tete Coordinators 
Who can be contacted for information 
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Appendix II 


Meeting of SSEHV Convenors In Delhi 
(13*^ June. 2000) 

LIST OF PARTICIPANTS 


Mrs NImmI Kanwar {State Coordinator) 
11, Hemkuant Colony 
Chirag Enclave 
New Delhi-48 

Shn Ashok Mehta 
Pkt. GN-iO, G 
FlatNo.19A 
Sunder Apartments 
Paschim Vihar 
New Delhi 

Smt. Kamlesh Mehta 
A-57, Kirti Nagar 
New Delhi - 15 

Smt. Samhita Nehru 
No.1, western Avenue 
Maharan) Bagh 
New Delhi - 65 

Smt. Santosh Jawa 
A-547. Kalkaji 
New Delhi - 19 

Smt Indu Rastogi 
146, SFS flats 
Hauz Khas 
New Delhi -16 

Smt Vinod Kohli 
56 A, Pkt C 

Gangotri Enclave alakananda 
New Delhi -19 
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Smt Indira Rao 
228. Nimnan /^artments 
Mayur Vifiar 
Oelhi — 91 

Smt Asha Ohakravarty 
B/289. Sunder Vrhar 
Pasohim Vihar 
New Delhi 44- 

Smt Rekha Pratap 
J22. Sarlta Vihar 
New Delhi — 44 

Smt. Nalini Padmanabham 
M/2B, Arjun Apartments 
Vikas Pun, New delhi — 18 



Annexure III 


OBSERVATION FORM 


Implementation of the SSEHV Programme by TeachersAfolunteers 


1. Name of the School 

2 . Type of school 

3. Name of the EHV teacher 

4. Whether the teacher is trained in EHV or not, if yes what training 
has she acquired and from v^ere 

5. Level of education at which the programme is being conducted 

a. Primary 

b. Secondary 

c. Sr. Secondary 

6. Demographic Structure 

a. Class 

b. No of students 

c. Sexwise composition 


7. Type of classroom 

a. Physical structure / space etc. 


1.60 



8. Way the programme is being imparted 


a. Special 

b. Integrated with subject teaching 

9. Methods of Implementation of the programme which is most frequently 
used and at what stages 

a. Silent sitting 

b. Prayer 

c. Stoiv tellir^ 

d. Group activity 

e. Group Singing 

10. Method of delivering the programme (aids used, role play, 
discussion etc.). 

11. Mode of teacher's interaction with the class 

a. Participatoiy/interactive 

b. Mechanical listening 

c. Confident/patient 

d. Speech/delivery 
(toneA/oice/class control/discipline) 

e. Any other significant observation about teacher behaviour or 
interaction 

12. Observation of children’s behaviour 

a. attentive/interested/invoived or distracted by noise or any 
other activity/event outside 

b. Keenly listening In class 

c. Asking questions 

d. Attendence/punctuality (compulsory or voluntary) 

e Children's emotional expression (verbal and non-verbal) 


13. Any significant event or happening having bearing on the 
observations. 
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Appendix IV 


Sfi dathya Sal ‘Education In Human Valuea* Programme For Paycho- 
Splrltual Development Of Children 


QUESTIONNAIRE FOR TEACHERS 


Thia questionnaire has been developed to seek Information about the 
field based experiences of the EHV programme being used by you in different 
schools in Delhi. It may not be possible to capture all of your experiences and 
insights in this questionnaire, it would require consistent interaction with you 
through out the conduct of the study. However, to begin with we would like to 
seek some preliminary information. We assure you that your views wiii be kept 
confidential and wiii be used for gaining insight into the different aspects of the 
programme. 


1 Name and place of the school vdiere you are using this programme 


2 How long have you used It ? 


3 Are you a regular teacher or a volunteer visiting the school for this 
purpose only? 


4 What motivated you to ose the EHV Progranvne in the school if you are 

not a regular teacher ? 


5 At what stage of school education are you using this programme ? 
(primary, upper primary, secondary, sr secondary) 


6 What kind of training have you acquired for using this programme and 
from where ? 


7 What kind of facllitles/resources are needed for Its implementation ? 
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Language in which programme is being delivered by you 


9. a)What is the time frame In which the total programme Is to be covered 
(as recommended) 

b) Time taken by you- 

Weekly ! Monthly- 

During what time in the school- 

10. in what ways is the programme Implemented by you 
(integrated with teaching, special class periods, Any other way) 


11 Whether any formal evaluation la required to be done by you during or at 
the end of the programme? 


12 How do you assess the impact of programme on children 


13. What qualities of the teacher are helpful In implementing the 
programme? 


14. What is the role and responsibilities of teachers involved in EHV 
programme*? 


15 Any documentation/literature on teacher training that you have read*? 


16 Have you come across any feedback study on the programme done in 
India or outside ? 


17 To what extent are children interested and involved in the programme 


i&3 



18. Whether any extra credit Is given to children’s Involvement/perfomnance 
In EHV. 


19. How would you explain die effectiveness of the programme on children In 
terms of children's achievement (academic and other areas), behaviour, 
adjustment etc.? {Please mention any anecdote or incident in 5-6 
sentences) 


20. What are parents' perceptions about the programme ? Do you think the 
programme benefits the parents. 

If so how^ 


21. How do other teachers in the school feel about the programme? 


22. How has the programme benefited you as a person? 


23. Are there any difficulties that teachers face while Implementing the EHV 
programme, If yes, what kind of difficulties are these? 


24. What suggestions would you give so that the programme can get into the 

school cumculum or get wider recognition. 


25. Any other information not covered above which you may like to give us 
about the programme. 


Name of the Respondent 
Place / Address 
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Appendix - V 


QUESTIONNAIRE FOR STUDENTS 


This questionnaire has a few questions related to the EHV programme 
being offered in your school. The aim is know about your experiences with this 
programme which would help in improving the programme in future. 

Please give your answers freely as these will be kept confidential. 


What according to you is the purpose of the EHV class'? 


Whatever is learn in EHV class, how does it help you in your school 
work/leaming other subjects? 


How the activities involved in this programme help you in your daily life'? 


Any method or activity you enjoy the most if yes, what activity and why? 


If there Is no teacher will you attend the class, if yes why? 


What special quality have you noticed in your EHV teacher? 
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If this class is removed from the time-table, will you ask for it why? 


Narrate any significant event or anecdote that has changed you or has brought 
out a change in you as a result of attending EHV classes 


What are parents’ reactions about the programme, Do you share what is 
taught in class with your parents. If so - how do you share'? 
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Appendix VI 


INTERVIEW SCHEDULE FOR PARENTS 

Name of the student 

School 
Class & Age 

Father’s name/Mother’s name 
Class teacher or incharge of SSEHV 

1. Do you think that some type of moral or ethical education should be 
given to children in school Give reasons 

2 Do you know whether any value education programme is being given to 
your child in school'? If yes, in what ways. 

3. Does your child attend SSEHV classes In school 
Regularly 

Mostly 

Sometimes 

Seldom 

4. Does he Hke this programme Yes/No 

If yes, how do you know that he is fond of this programme 
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5. What does your child share with you what is taught to him/her in EHV 
classes 


6. Does your child also practice different techniques of EHV - silent sitting, 
prayers etc. at home? 


7. Do you also practice any of these techniques yourself? How did you get 
to know about them? 


8 What do you know about the benefits of the programme? 


9. How do you think the programme has changed/modified your ward’s 
School/performance 


fiehaviour self a>ntrot or discipline or behaviour towards others, 
eiders and youngsters etc 

Personal qualities like confidence, optimism, courage, 
consciousness, and other qualities 

Personal hygiene, cieaniiness, regularity, punctuality, any other- 
Please rr>ention. 

Inclination towards religion/supreme power 


Habits such as TV viewing, helping in household chores, study 
habits, plays, hobbies etc 


10 Do you think there should be some sort of evaluation of EHV In school 
learnt by your child 



Appendix VII 


KEY PERSONS IN INDIA AND OTHER COUNTRIES 


Shri S V Giri, Vice Chancellor 
Sri Sathya Sai Institute 
Of Higher Learning 
Prashanthi Nilayam 
Anantpur District 
Andhra Pradesh 


Mrs Sarta Shah 

All India incharge (EHV) 

Sathya Sai Education in Human Values Trust 
Sai Darshan, 9*'’ Road 
Khar, Mumbai - 400052 


Shn Kulwant Rai 
State President 

Shn Sathya Sai, Seva organization 
12 Aurangzeb Lane 
New Delhi-110011 

Mr. B.G. Pitre 

Institute of Sathya Sai Education 
Dharmaisjetra 
Mahakali Cave Road 
Mumbai - 400093 

Mr. M.K Aggarwal 
448, Prashanthi 
Sector -14, Gurgaon 
Haryana -122001 

Dr J.R. Dass 
C-2-B/95-C, MIG Flats 
Janak Pun 
New Delhi - 58 
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Dr Art-Ong Jumsai 
108 Sukhmuit 53 
Bangkok 10110 
Thailand 


Shri J Jagadeeshan 
Sathya Sai Nilayam 
24-, Jalan Abdullah 
Off. Jatan Bangaar 
59000 Kula Lunlpur 
Malayasia 


Dr D P. Dhali 
P O Box 697 
Queen Beyan 
N.S W. 2620 
Australia 

Shn Govmd Bharvaney 

The International Institute of 

Sathya Sal Education 

108 I Sai Nanithip 2 Sukhumuet22 

Bangkok 10110 Thailand 

Ms. Carloe Alderman 
Sathya Sai Education Trust 
The GIEN. Lucknow Hill 
Pinner HA 5, 2BE 
Middix, UK 

Gayeetree Ambika Ramchum Samboo 
‘Sai Darhsan', 73 Sri Raman Maharishi Rd, 
Beu Etoib, Mauritius 
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